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ABSTRACT

This study examines how monumental and symbolic spaces contribute to the affective and symbolic construction of national
identity during childhood in Tiirkiye. This study employs Q methodology to examine teachers’, parents’ and children's perspec-
tives on symbolic national sites in Tiirkiye—such as Anitkabir, the Canakkale Martyrs' Memorial, Dolmabahce Palace and

Topkap1 Palace—that play a central role in national identity construction. The findings indicate that these spaces are valued pre-

dominantly for their affective and ideological significance rather than for their formal educational functions. Teachers and par-

ents highlighted themes of national sentiment, historical memory and iconic figures—particularly Atatiirk—whereas children
articulated affective attachments such as pride, admiration and respect. Nonetheless, abstract concepts such as solidarity were
less comprehended by children, suggesting a gap between symbolic exposure and cognitive internalization. The study revealed
that monumental spaces function as emotional-symbolic arenas in national socialization and reinforce historical narratives

through rituals and interpretations.

1 | Introduction

Identity is not a fixed psychological or individual attribute
but a dynamic, multilayered process shaped by cultural, spa-
tial, political and social contexts (Hall 1998; Larrain 1995;
Huntington 2004). Rather than being passively inherited, identi-
ties emerge through socially embedded practices through which
representations, legitimacy and power relations are continu-
ously produced and contested (Guibernau 1997). In this regard,
national identity should be understood not as a static form of
belonging, but as an ongoing process constructed through in-
teractions with narratives, symbols, places, emotions and ev-
eryday experiences. Recent scholarship in nationalism studies
has increasingly emphasized the affective, material and spatial
dimensions of national belonging (Fox and Miller-Idriss 2008;
Skey 2011). These studies underscore that nationhood is not

only narrated but also embodied—experienced through the
senses, memories and interactions with symbolic spaces. Spaces,
therefore, are not merely physical sites; they serve as ideological
stages upon which national identity is performed, internalized
and reproduced. This is particularly salient in the context of
children's identity formation, where spaces such as monuments,
museums and memorials act as pedagogical instruments of
national socialization. Although Benedict Anderson's (2020)
concept of ‘imagined communities’ has provided a founda-
tional lens for analysing the role of collective imagination in
nation-building, relatively less attention has been paid to the
spatial and affective dimensions of national belonging during
childhood. Monumental spaces, in particular, serve as powerful
sites for cultivating affective attachments to the nation, yet the
specific ways children interact with and interpret these spaces
have remained underexplored. This article addresses this gap
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by examining how children establish affective and symbolic
connections with national spaces and how these experiences
contribute to the formation of national identity. Although iden-
tity formation has often been examined through institutional
narratives and social interaction (Tajfel and Turner 1986), the
role of space as a medium for identity construction warrants
closer attention. Drawing on theorists such as Lefebvre (2014)
and Massey (1994), the article conceptualizes space not as a neu-
tral backdrop but as a social structure saturated with meaning,
memory and affect. National spaces, when intertwined with the
practices of everyday life, cultural heritage and collective mem-
ory, offer a powerful symbolic framework that supports iden-
tity development (Morley and Robins 2011). For children, these
spaces—when mediated through educational curricula, family
discourse and the media—serve as formative sites where na-
tional identity is both learned and lived (Billig 1995; Nora 1989;
Ashworth and Graham 2005).

In Tiirkiye, the Republic was founded upon a revolutionary and
top-down modernization project designed to break with the
Ottoman imperial past, a project that relied heavily on spatial
symbolism to forge a cohesive national identity. Public monu-
ments and figurative sculptures became central instruments in
materializing the nation's historical narrative and cultivating
national consciousness (Giicler and Giir 2021). These monumen-
tal and symbolic sites are not merely commemorative spaces;
they actively contribute to the formation of children's collec-
tive identities by embedding national narratives into everyday
practices. Through official ceremonies, school excursions and
commemorative rituals, such spaces facilitate the integration
of national belonging into children's daily lives. They operate
as both pedagogical and ideological sites where national values
are affectively and symbolically experienced rather than solely
transmitted through abstract discourse.

This study investigates how children construct national iden-
tity through their interactions with monumental and symbolic
spaces in Tiirkiye, focusing on how these sites are imbued
with emotions, narratives and values. Employing Q methodol-
ogy, the research explores children's interpretations of prom-
inent national spaces and examines how these interpretations
shape a collective sense of ‘we’ identity. The findings indicate
that national identity is not only discursively articulated but
also spatially and affectively embodied. By highlighting these
dimensions, the study contributes to the growing literature on
nationalism and spatiality while offering practical implications
for educational policy, heritage management and the pedagog-
ical role of national monuments. Research on educational vis-
its to historical sites has often focused on learning outcomes or
heritage appreciation (Carretero 2011; Dabamona et al. 2021).
However, such an approach risks reducing these visits to techni-
cal or instrumental experiences, overlooking their broader role in
the affective, symbolic and ideological construction of national
identity. From a theoretical perspective, national identity is not
formed solely through formal instruction but through embodied
encounters with space, memory and emotion (Billig 1995; Fox
and Miller-Idriss 2008). Monumental and symbolic sites operate
as arenas where historical narratives are materialized, national
values are ritualized, and collective belonging is affectively ex-
perienced (Nora 1989; Lefebvre 2014). Despite the growing lit-
erature on nationalism, memory and space, empirical research

examining how children interpret and internalize these spatial
experiences remains limited, particularly beyond school-based
settings (Carretero 2011). This study therefore moves beyond
assessing the effects of site visits per se and instead investigates
how such spaces function as mechanisms of national socializa-
tion and identity construction during childhood.

2 | Conceptual Framework
2.1 | Identity

Identity is a multidimensional and relational concept involving
self-definition and self-understanding within social, cultural
and political contexts. Whether individual or collective, identity
emerges through the dynamic interplay between the T’ and the
‘we’. It is not merely about selfhood but about how the self is con-
structed in relation to others (Gutorov 2015). This dynamic can
be likened to the weaving of fabric, shaped by culturally avail-
able discourses and interpersonal connections. Identity thus
evolves through the interweaving of heterogeneous ‘threads’
(Burr 2012, 106).

The constituents of identity vary: For some, religion is central;
for others, national or ethnic affiliation, family, region, shared
disabilities or grievances shape identity (Maalouf 2000). This
diversity shows that identity is not static but rhetorically and ar-
gumentatively constructed in discursive settings (Gonzalez and
Carretero 2013).

Individual and collective identities are cognitively and experi-
entially intertwined. Individual identity involves personal traits
shaped through internal differentiation and relational posi-
tioning (Deaux 1993; Fernandez and Gonzalez-Monfort 2021).
Collective identity, by contrast, is sustained by shared tradi-
tions, historical narratives and social imaginaries and is spa-
tially rooted—bounded by territorial and symbolic distinctions
(Fearon 1999; Morley and Robins 2011). Defining identity solely
as a psychological response to ‘Who am I?’ is insufficient.
Identity gains meaning from its embeddedness in social, polit-
ical and spatial contexts (Guibernau 1997, 127).

Identity is often forged in relation to an imagined ‘other’. From
critical perspectives, including critical race theory, othering is
conceptualized as a historically situated and power-laden pro-
cess shaped by social hierarchies and institutionalized relations,
rather than as a universal or inherently negative mechanism
(Delgado and Stefancic 2017). Such differentiation is central
to collective identity formation, which commonly depends on
symbolic boundaries that affirm and idealize the in-group (‘us’).
Across historical, social and political contexts, these boundaries
can position the out-group (‘them’) in different ways—for in-
stance, as inferior, deviant or threatening—thereby legitimizing
particular narratives of belonging (Fernandez and Gonzélez-
Monfort 2021). In this sense, identity construction is inseparable
from power dynamics and from mechanisms of inclusion and
exclusion that regulate who is recognized as fully belonging
(Castells 2006, 14).

With modernity, the nation-state became the primary frame-
work for collective belonging. National identity is constructed
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through collective memory and cultural narratives, becoming
the dominant mode of social identity (Giddens 1994; Goka 2006).
The desire to belong to a larger social structure beyond the fam-
ily explains its appeal (Ozkirimli 2010). National identity is
deliberately crafted—by states seeking territorial control or by
nationalist movements in exile (Bauman 2021). Through myths
and narratives, states construct national imaginaries (Giir and
Caliskan 2025), reinforcing cultural continuity and legitimizing
political orders. National identity transmits values, traditions
and moral frameworks across generations (Smith 2022), foster-
ing both social cohesion and individual self-conception.

2.2 | The Role of Place in the Construction
of National Identity

The construction of national identity is not confined to abstract
discourse or institutionalized education; it unfolds through spa-
tially embedded practices and experiences. Education has long
been used to promote national cohesion and legitimize authority
(Russell 2015). Far from ideologically neutral, education systems
reproduce hegemonic narratives via curricula, pedagogy and
symbolic rituals (Gutek 2006). Schools thus become primary
sites where national identity is codified and transmitted. As
Althusser (2014, 45) asserts, schools function as ideological state
apparatuses reproducing dominant ideologies. In Freire's (2003,
48) ‘banking model’, learners are passive recipients, facilitating
uncritical internalization of national narratives. Hence, schools
are not merely knowledge institutions but narrative arenas for
shaping national identity (Black 1989). Yet identity formation
extends beyond formal education.

Outside the classroom, museums, monuments and historical
sites act as powerful pedagogical tools. These places offer ma-
terial and symbolic environments where national identity is em-
bodied and felt. As Carretero (2011) notes, although schools are
‘temples of knowledge’, extra-scholastic spaces transmit citizen-
ship and identity through affective and symbolic engagement.
Historical sites engage children cognitively and emotionally,
fostering cultural belonging (Dabamona et al. 2021). School
excursions and family visits cultivate attachments to national
landscapes, reinforcing civic identity. Such places, embedded
with narratives and collective symbols, invoke the ‘we’ of na-
tional belonging (Carretero 2011).

Place is not merely geographic—it is socially produced and
imbued with affective, symbolic and mnemonic meaning
(Urry 1999; Manzo 2003). Through memory, space becomes a
site of identity and meaning. Drawing on Halbwachs' (2016, 64)
framework, memory—and thus identity—is constituted within
spatial and social structures.

Spatial belonging shapes how individuals imagine themselves
within the nation. People often define themselves through spa-
tial identifiers such as ‘urban’, ‘rural’, ‘from Istanbul’ or ‘from
Anatolia’. These designations do more than locate individuals
geographically; they index social class, cultural affiliation and
political identity (Penrose 2002; Easthope 2004; Giuliani 2003).
These spatial self-definitions operate at both macro (nation, re-
gion) and micro (neighbourhood, home) levels, influencing how
people position themselves socially.

In sum, identity construction is profoundly spatial. National
identity is not just cognitively adopted; it is affectively and mate-
rially experienced through place. Spatial attachments—formed
through symbols, memories and embodied presence—are essen-
tial to how individuals imagine and enact national belonging.

2.3 | National Identity in Tiirkiye

The construction of national identity in Tiirkiye has historically
positioned children as key agents of ideological transmission.
This can be traced to the mid-nineteenth century, when children
began to be recognized not only as members of society but also
as subjects of state formation and modernization (Onur 2007).
During the Tanzimat and Second Constitutional periods, chil-
dren were imagined as ‘future citizens’ and their education aimed
to cultivate loyalty and civic virtues (Oztan 2009). In this context,
children embodied national ideals—as both the objects and car-
riers of reform. The phrase ‘little Ottoman citizens’ reflected the
dual expectation that children internalize and uphold national
values (Alabags 2019). After the Ottoman Empire's collapse, the
Republic launched a vigorous nation-building project as a post-
imperial, post-colonial formation (Giir and Caligkan 2025).

The founding of the Republic in 1923 marked a fundamental re-
orientation of education, which was restructured to serve national
goals and to cultivate a new generation of citizens aligned with
the values of secularism, modernism and Turkish nationalism
(Ustel 2016). Education became the primary mechanism through
which the principles of Kemalism and loyalty to the Republic were
disseminated (Tuncay 1981; Turanli 2017; Sirin 2013).

This project of national consolidation was institutionalized
through curricular reform and textbook production. One notable
example is the introduction of the Malumat-1 Vataniye (citizen-
ship education) course, which sought to instil affective attach-
ment to national places and cultivate patriotic sentiment among
children (Ustel 2016; Durgun 2018). Schools were tasked with
nurturing healthy, self-sacrificing and loyal citizens, whereas
families were also positioned as ideological agents in the repro-
duction of national values (Karpat 2006; Ozan and Kus 2021).
Thus, identity formation became a coordinated enterprise be-
tween state institutions and social structures, wherein children
were both subjects and instruments of nation-building. National
identity construction in Tiirkiye is therefore best understood as
a multidimensional process shaped by sociocultural, historical
and spatial dynamics. Particularly during childhood, this pro-
cess unfolds through the interaction of school curricula, family
socialization and engagement with public and symbolic spaces.
Although school-based education plays a foundational role, ex-
periences outside the classroom, especially visits to monuments,
museums and national heritage sites, offer powerful opportu-
nities for embodied learning and identity formation. Although
the relationship between space and identity has been theorized
in sociology, geography and psychology, empirical research on
how such spaces influence children’'s national consciousness
remains limited. Recent contributions (e.g., Rabbanimoghadam
et al. 2025; Nathan 2025; Hosen 2024; Hauge 2007; Hopkins and
Dixon 2006) have begun to address this gap, but studies focusing
on children's interpretations of national space remain scarce,
particularly in the Turkish context.
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This study aims to contribute to the growing body of research
on the spatial dimensions of national identity by investigating
how children in Tiirkiye engage with monumental and symbolic
spaces. It specifically examines which spaces are prioritized by
teachers and parents in the process of national identity forma-
tion, the underlying rationales for these choices, how children
perceive and interpret such sites, and the extent to which these
spaces influence the affective and symbolic construction of a na-
tional ‘we’ identity. In doing so, the study addresses the follow-
ing overarching research question:

What are the spaces preferred by teachers and parents in the
process of children's national identity construction, and how do
these spaces shape children's sense of national belonging?

3 | Methodology
3.1 | Model

This study employs Q methodology to investigate how teachers
and parents select national spaces for children and how these
spaces contribute to the construction of national identity. It also
examines how children perceive these site visits, aiming to re-
veal how spatial experiences shape the affective and symbolic
dimensions of national belonging. The research focuses on na-
tionally significant and memory-laden sites in Tiirkiye, includ-
ing Anitkabir, the Canakkale Martyrs' Memorial, Dolmabahce
Palace and Topkapi Palace.

Conventional methods such as surveys or structured interviews
often fall short in capturing the subjective and emotional di-
mensions of identity formation. Q methodology addresses this
limitation by analysing individual perspectives through by-
person factor analysis (Davis and Michelle 2011), integrating
qualitative depth with quantitative interpretation (Brown and
Subjectivity 1980; Hayne 1998). It allows participants to express
their viewpoints freely, without being confined to predefined
categories (Wilson 2005).

In this study, a Q-set comprising 32 statements was developed.
In the first stage, a comprehensive literature review on national
identity and spatial belonging was conducted, followed by pre-
liminary interviews with teachers, parents and children, result-
ing in an initial pool of 44 statements. These statements were
based on six thematic dimensions: national sentiment, historical
events, Atatiirk and national heroes, unity and solidarity, myths
and symbols and educational purposes (see Table 1).

3.2 | Places and Participants (P-Set)

To identify the most frequently visited national spaces in the
context of identity construction, an online survey was conducted
using data from the Turkish Ministry of Culture and Tourism.
Among 370 parents and 200 teachers, Anitkabir, the Canakkale
Martyrs' Memorial, Dolmabahce Palace and Topkapi Palace
emerged as the most preferred sites. These were selected for the
main study due to their symbolic significance in producing and
transmitting national memory across generations.

The P-set included teachers, parents and children—three key
groups involved in the intergenerational transmission of na-
tional identity. Criterion sampling was employed to recruit par-
ticipants who had recently visited at least one of the selected
sites, with particular emphasis on children visiting for the first
time. Prioritizing children accompanied by adults enabled a
comparative, intergenerational perspective on how national
spaces are experienced and interpreted.

Participants were recruited on a voluntary basis, and purposive
diversification was applied to ensure variation in terms of edu-
cational level, socio-economic background and regional origin.
All procedures adhered to ethical research standards, with writ-
ten consent obtained from all participants (and guardians in the
case of children).

In the preliminary phase of data collection, semistructured in-
terviews were conducted with individuals from each participant
group to explore their motivations for visiting national sites and
their perceptions of identity formation. A total of 49 teachers, 67
parents and 68 children participated in these interviews, which
were conducted on-site at Anitkabir, the Canakkale Martyrs'
Memorial, Dolmabahge Palace and Topkap1 Palace. A content
analysis of the transcripts was conducted to identify common
themes, which were later used to inform the construction of the
Q-set statements.

In the second stage of data collection, participants were asked
to rank 32 statements derived from the analysis of preliminary
interview data using a quasi-normal distribution grid ranging
from -5 (strongly disagree) to +5 (strongly agree), as shown in
the quasi-normal distribution table in Figure 1.

Although a paper-based Q sort was planned, logistical chal-
lenges—such as weather and crowd density—led to the adop-
tion of a digital platform developed with educational technology
experts. Participants completed the ranking process on mobile
devices or tablets, which facilitated real-time data collection and
minimized environmental disruptions.

3.3 | Data Analysis
3.3.1 | Analysis of Preliminary Interview Data

The initial qualitative phase consisted of semistructured in-
terviews at four national heritage sites. Audio recordings were
transcribed verbatim and coded in MAXQDA 2020 using a
framework designed to capture key dimensions of national
identity. Emerging themes included national sentiment, histor-
ical memory, Atatiirk and national heroes, solidarity, myths,
rituals, object-symbols and historical events. During analysis,
‘Atatiirk and National Heroes’ and ‘Historical Events’ were
merged under historical memory, yielding seven main themes.
In children's data, ‘Solidarity’ and ‘Rituals’ were less prominent,
and coding was based on five themes. The thematic framework
was informed by theoretical perspectives on space and mem-
ory (Schulz 1980; Augé 1995; Connerton 2014; Anderson 2020;
Nora 2022) and on national identity formation (Hobsbawm and
Ranger 1983; Guibernau 1997; Smith 2022; Bilgin 2013).
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TABLE1 | Q method dimensions and statements.

Dimensions

Items

National sentiment

Historical events

Atatiirk and national heroes

Solidarity

National myths and symbolic narratives

Educational purposes

O To foster a sense of belonging to the homeland in which they live
O To develop a feeling of belonging to the nation they are a part of
O To help them build a connection with their historical past

O To strengthen their patriotic feelings

O To enhance their sense of nationalism

O To help them understand why they should work for their
nation by learning lessons from historical events

O To allow them to witness the process of a country's liberation

O To contribute to the development of their national identity

O To assist them in gaining historical consciousness

O To help them understand and sustain the national spirit

O To help them feel pride in their heritage

O To ensure that they learn the stages of the national struggle

O To familiarize them with the heroic stories of the Turkish nation

O To help them recognize Atatiirk's leadership qualities

O To show them Atatiirk's leadership in the struggle for national independence
O To raise them as citizens committed to Atatiirk's principles and reforms
O To nurture feelings of gratitude towards Atatiirk

O To help them develop affection for Atatiirk

O To enable them to witness the sacrifices made
by their ancestors for the homeland

O To show that their ancestors endured great struggles in history

O To help them draw strength from their ancestors and deep-rooted heritage
O To allow them to observe the collective struggle of the nation for the homeland
O To strengthen their sense of solidarity with their nation

O To witness the traces of a total struggle carried out with limited resources
O To show them the strength that lies within themselves

O To help them see the greatness of the Turkish nation

O To ensure that what they learn in school becomes more permanent

O To help them discover the historical richness of the country

O To contribute to the development of their general knowledge

O To help them gain different perspectives

O To reinforce their willingness to comply with social rules

O To help them discover that the knowledge they learn is related to real life

3.3.2 | Analysis of Q-Sort Data

eigenvalue-greater-than-one criterion (Guttman 1954; cited in
Yoon 2023).

The Q-sorting process was analysed following standard Q

methodology procedures (Stephenson 1953). Sort data were Factors were interpreted through discriminant statements
exported as CSV files and processed in the KADE Q Analysis determined by z-scores, which informed composite Q sorts
Program. PCA results identified three factors for teachers and representing shared viewpoints. Parent factors were labelled
parents and four for children, with retention based on the ‘Kemalism and Nationalism’, ‘Nationalism’ and ‘Solidarity and
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Of Little Importance to Me Neutral Very Important to Me

S50 4 30 2 -1 0 +1 +2 +3 +4  +5

FIGURE1 | Qsort.

Nationalism’. Among teachers, a distinct factor—‘Atatiirk and
Educational Goals’—highlighted the link between ideology and
pedagogy. Comparative tables illustrated similarities and differ-
ences across groups, offering insight into generational and social
variations in interpreting national places.

In preparing the manuscript, ChatGPT was used to assist with
language editing, and all content was reviewed and verified by
the authors.

4 | Results

This section presents the findings from site visits conducted
with children, teachers and parents, focusing on the role of
commemorative spaces in shaping national identity. Grounded
in themes of national sentiment and historical memory, the
analysis reveals how educational visits to iconic heritage sites—
such as Anitkabir, Topkap1 Palace, Dolmabahce Palace and the
Canakkale Martyrs' Memorial—serve as affective and symbolic
places where narratives of nationhood are transmitted and
internalized.

5 | National Sentiment

Among the observed themes, national sentiment emerged as the
most prominent across the visited sites. Teachers and parents
highlighted sub-themes such as belonging, national conscious-
ness, moral lessons and the embodied experience of national
spirit. Participants emphasized that historical sites play a sig-
nificant role in fostering national identity in children by of-
fering tangible connections to the past that reinforce affective
attachments such as loyalty and pride. The visual, symbolic and
sensory atmosphere of these places was seen as central to culti-
vating affective bonds with the nation.

Teachers visiting Anitkabir noted that the site's powerful sym-
bolism and historical ambiance instil a sense of national spirit
in students. In Istanbul, Topkap:1 Palace was described as a
representation of imperial power, enabling children to engage
with Ottoman heritage and imperial memory. In Canakkale,
the teachers highlighted that the sacredness of the martyrdom

narrative nurtures patriotism and deepens historical awareness.
Parents similarly underscored the impact of specific places—
such as the room where Atatlirk passed away in Dolmabahce
Palace—as sites of affective resonance, cultivating national be-
longing. The graves of ancestors in Canakkale were similarly
seen as reinforcing genealogical links to the nation.

Children articulated their feelings using terms such as respect,
pride and loyalty, with pride being the most frequently cited
emotion across all locations. Feelings of grief and sadness were
especially noted during visits to Anitkabir and the Canakkale
Martyrs' Memorial. These sites were described as evoking love
for the homeland, respect for national heroes and a sense of
patriotic duty. Some children also expressed the importance of
preserving the past, associating Anitkabir with national con-
sciousness and Turkish identity, while viewing visits to Topkap1
and Canakkale as means of historical remembrance.

6 | Historical Memory

The theme of historical memory was organized under two in-
terconnected sub-themes: historical events and Atatiirk and na-
tional heroes.

6.1 | Historical Events

Teachers and parents placed emphasis on children's engage-
ment with war narratives, firsthand witnessing of the past and
the transmission of a deep-rooted national history. Rather than
merely offering factual knowledge, historical sites were seen as
affectively charged environments that foster empathetic con-
nections and historical imagination. Teachers in Canakkale
highlighted the pedagogical value of battlefield experiences
and heroic stories in cultivating historical understanding. At
Topkapi Palace, the Ottoman artefacts and the spatial arrange-
ment of the palace were viewed as facilitating a grasp of imperial
political structure.

Parents emphasized that guided tours in Canakkale helped chil-
dren grasp the realities of war and encouraged affective reflec-
tion. In Topkapi, the children's curiosity about royal domestic
life evoked admiration for the empire's cultural and material
grandeur. Across visits to Dolmabahce and Topkapi, children
inferred the economic and symbolic power of the Ottoman
Empire, whereas visits to the Canakkale Martyrs' Memorial
were associated with a deeper appreciation of the founding of
the Turkish Republic. At Anitkabir, museum exhibitions were
instrumental in shaping historical awareness. Across sites,
teachers and parents framed narratives of the national struggle
as sacrificial acts undertaken for the preservation of the home-
land and the foundation of the state.

6.2 | Atatiirk and National Heroes

This sub-theme focused on the role of national figures—partic-
ularly Atatiirk—in shaping children's sense of identity through
the internalization of virtues such as leadership, sacrifice and
courage. Teachers at Anitkabir stressed the importance of the
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museum and library sections in conveying Atatiirk's multifac-
eted personality. In Dolmabahce, the room where he passed
away elicited strong affective responses, reinforcing his sym-
bolic significance. Teachers in Canakkale emphasized that he-
roic figures were perceived as authentic, relatable national icons
by children.

Parents visiting Anitkabir sought to evoke respect and gratitude
by showing their children Atatiirk's tomb, whereas in Canakkale,
heroic stories were used to inspire admiration. Children described
Atatlirk as ‘the leader who saved the country’, often referring to
his tomb as a sacred place that imbued them with strength and a
sense of responsibility to be worthy of his legacy.

6.3 | Solidarity

Teachers and parents have stated that visits to historical sites
develop values such as social unity, cooperation and solidarity
in children. It has been emphasized that themes of sacrifice and
joint struggle during times of war strengthen empathy and a
sense of collective action. It has been stated that children develop
a sense of solidarity by understanding that people fought for a
single purpose at the Canakkale Martyrs' Memorial, whereas
the ceremony and silence at Anitkabir reinforce a sense of dis-
cipline and unity. Parents have reported that these experiences
have made their children more willing to help their friends.
Children did not make any direct comments on this theme.

6.4 | Symbols

Teachers and parents stated that the symbols in historical places
(monuments, graves, statues, flags, sacred relics) attracted the
attention of children and contributed to the development of
historical awareness. It was emphasized that these symbols
were engraved in the children's memories and made historical
events more concrete. It was stated that Atatiirk's mausoleum
and Aslanli Yol (Lion Road) at Anitkabir create effective images
in identity construction and that flags, monuments and grave-
stones in Canakkale reinforce feelings of patriotism. The sacred
relics at Topkap1 Palace were found to be educational in terms
of historical and religious values, whereas the thrones and war
artefacts evoked a sense of belonging.

Parents stated that symbols such as flags, statues and mon-
uments attracted children's attention and that their desire to
take photos in front of these elements reflected the meaning
they attributed to the symbols. Children visiting Anitkabir paid
the most attention to the meaning of Aslanli Yol, whereas in
Canakkale, they focused on the meaning of Abide. At Topkap1
Palace, children attributed symbolic meaning to architectural
details such as sacred relics, the golden road, tiles, the divan
curtain, the entrance gate and the baths.

6.5 | Myths

Teachers and parents stated that the symbolic stories in histor-
ical places create historical admiration and a sense of a noble
past in children and that these narratives contribute to the

development of collective consciousness. Teachers emphasized
that Ottoman stories in Topkapi reinforce the idea of ‘the contin-
uation of a deep-rooted civilization’, whereas stories of heroism
in Canakkale reinforce a sense of a powerful past. Parents also
emphasized that these narratives feed children's imaginations,
allowing them to perceive historical events as magical. The
visiting children stated that they positioned themselves as ‘de-
scendants of a state that ruled the world’ in Topkapi, whereas
in Canakkale, they were deeply affected by the image of the sea
turning red with the blood shed by their ancestors.

6.6 | Rituals

Teachers and parents emphasized rituals in particular at these
sites. It was noted that the siren, changing of the guard and mo-
ment of silence at Anitkabir increased the children's sense of se-
riousness, respect and order. Parents stated that their children
behaved quietly and appropriately in response to these rituals,
whereas the children themselves approached these rituals with
interest and amazement. The children did not make any direct
comments on this theme.

6.7 | Educational Objectives

Participants pointed out that visiting these places made the infor-
mation more concrete. Some teachers said that students learned
by seeing and experiencing the theoretical information firsthand,
whereas parents emphasized that the experiences they gained
through touch and sight would be useful in class. The children
also stated that the visits to the Canakkale Martyrs' Memorial,
Dolmabahce and Topkapi Palace contributed to their general cul-
ture, whereas some mentioned that they reinforced their histor-
ical knowledge and concretized the information they learned at
school during their visits to Anitkabir and Dolmabahge.

6.8 | Q Methodological Findings on Symbolic
National Sites

The Q methodological analysis, based on the factor loadings of
50 parents, 59 teachers and 61 children, revealed distinct pat-
terns of interpretation among participants. Principal component
analysis and subsequent rotation procedures identified three
factors for both parents and teachers and four factors for chil-
dren, each reflecting different orientations towards national
symbols, places and values. Individual participant affiliations
with these factors were determined by their highest factor load-
ings, which are highlighted in bold in Appendix 1.

Among parents, the first factor reflected a strong alignment
with Kemalist and nationalist orientations, with Dolmabahce
Palace symbolizing Atatiirk’s legacy and Topkapi Palace repre-
senting the historical depth of Turkish nationalism. The second
factor emphasized Canakkale as a site of patriotic memory and
national sacrifice, whereas the third factor integrated narratives
of national sentiment and collective solidarity.

Teachers displayed similar yet distinct orientations. In their
first factor, Anitkabir and Canakkale emerged as central sites,
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signifying both Kemalism and nationalism. The second fac-
tor centred around Istanbul as a site of historical nationalism,
whereas the third factor prioritized educational goals and peda-
gogical engagement with Atatiirk’s life and ideals.

Among children, the pattern was more nuanced. The first factor
revealed a combined emphasis on Canakkale and Istanbul, sug-
gesting a dual focus on sacrifice and imperial heritage. The sec-
ond factor highlighted Ankara, particularly Anitkabir, with a
strong connection to Atatiirkist narratives. The third and fourth
factors showed a balanced representation of Ankara, Canakkale
and Istanbul, indicating a more integrative perception of na-
tional identity across different historical sites.

The Q-sort scores provided further insight (see Appendix 2). For
parents, themes such as Atatiirk, national heroes and national
sentiment scored highest in the first factor, whereas educational
objectives consistently ranked lowest. In the second factor, na-
tional sentiment remained prominent, yet references to Atatiirk
received the lowest ratings. The third factor highlighted both
national sentiment and solidarity, once again downplaying ed-
ucational intent.

Teachers mirrored these tendencies. The first factor emphasized
Atatlirk, national heroes and affective attachment to the nation,
whereas educational aims were deprioritized. The second factor
maintained a high valuation of national sentiment but displayed
limited engagement with Atatiirk. In contrast, the third factor
emphasized educational purposes and Atatiirk's symbolic role,
whereas solidarity and heroic figures were less emphasized.

Among children, the first two factors revealed strong affec-
tive and symbolic attachment to Atatiirk and national heroes,
whereas educational elements remained marginal. In the third
factor, a distinct profile emerged, wherein Atatiirk, national
myths and educational aims were emphasized, but national
sentiment was rated lowest. The fourth factor demonstrated a
mixed orientation: Although Atatiirk and national sentiment
generally scored high, certain items within these themes re-
ceived low evaluations—suggesting internal ambivalence or
site-specific reinterpretations.

As shown in Table 2, an examination of the consensus state-
ments among parents reveals a shared negative orientation
towards instructional or pedagogical objectives, with all three
perspectives consistently assigning low importance to items re-
lated to learning outcomes. In contrast, positive consensus was
observed across the dimensions of national sentiment (Item
10), historical events (Item 12) and Atatiirk and national heroes
(Item 21), indicating a common valuation of affective and sym-
bolic elements in the national narrative. Notably, divergence
emerged most strongly in items related to Atatiirk: Although the
first factor demonstrated high positive alignment with Atatiirk-
centred statements, the second and third factors predominantly
assigned negative scores, reflecting divergent ideological orien-
tations and varying degrees of identification with the Kemalist
legacy.

As shown in Table 3, the items on which teachers reached con-
sensus are predominantly related to the dimension of national
sentiment, and these items were generally assigned positive

Consensus and disagreement statements across the three parental perspectives.

TABLE 2

P2 P3

Disagreement P1

P2 P3

P1

Consensus

The purpose of visiting this site with my students/child is to ...

The purpose of visiting this site with my students/child is to ...

3. To help them connect with their past

0

12. To support students/children in understanding the stages of the national

struggle

15. To allow them to witness Atatiirk's leadership

21. To help them draw strength from their ancestors and deep-rooted

heritage

in the process of national liberation

4

14. To help them recognize Atatiirk's leadership qualities

—4

30. To enable them to gain different perspectives

i — —~
| | |
< on n
| | |
o n <t

16. To raise them as citizens committed to
Atatliirk's principles and reforms
18. To instil a sense of affection for Atatiirk

17. To foster a sense of gratitude towards Atatiirk

on on
< I I
— —
N I I
on on
© I I

10. To contribute to their understanding and internalization of the national
27. To ensure the consolidation and retention of school-acquired knowledge

spirit
32. To help them discover the relevance of acquired knowledge to real life
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TABLE 3 | Consensus and disagreement statements of teachers across three perspectives.

Consensus statements P1 P2

P3 Disagreement statements P1 P2 P3

The purpose of visiting this place for my students/
child is to ...

2. Develop their sense of belonging to the nation 2 4
they are a member of

5. Strengthen their feelings of nationalism 0 1

6. Ensure that they understand why they should 2 2
work for their nation by learning lessons from
historical events

8. Contribute to the development of their national 0 1
identity
24. Witness the traces of the collective struggle -2 =2

carried out with limited means

25. Show them that they can find the hidden -3 -1

strength within themselves

The purpose of visiting this place
for my students/child is to ...

2 15. See Atatlirk’s leadership in the 3 -3 2
process of saving the homeland

0 29. Contribute to the development -4 3 1
of their general knowledge

1 14. Recognize Atatlirk's 3 -3 4

leadership qualities
0  16.Raise them as citizens committed 5 -4 3
to Atatiirk's principles and reforms

-2 17. Develop feelings of 4 -4 4
gratitude towards Atatiirk

-1 18. Instil love for Atatiirk in them 4 -5 5

TABLE 4 | Consensus and disagreement statements of children across three perspectives.

Consensus statements P1 P2 P3 P4

Disagreement statements P1 P2 P3 P4

My purpose of visiting this place ...

22. It is to see the struggle that was 2 2 1 1
waged for the homeland as a whole
nation in the past.

5. To strengthen my nationalist 0 1 0 0
feelings
6. To help me understand why 0 0 0 -1

I should work for the nation by
learning from historical events

31. To reinforce my desire to -4 -3 -3 =3
comply with social rules

My purpose of visiting this place ...

20. It is to show that my ancestors 5 -3 2 1
fought a difficult struggle in history.

1. To develop a sense of belonging 0 0 —4 3
to the country in which I live

2. To develop my sense of belonging 0 -3 3 3
to the nation I belong to

30. It helps me gain -3 -4 3 -2
different perspectives.

values. In contrast, in the dimensions of solidarity (m24) and
myths (m25), consensus was reached across all three perspec-
tives in the negative direction.

The items on which teachers expressed disagreement are mostly
situated within the Atatiirk and national heroes dimension, par-
ticularly in statements concerning Atatiirk. Although the first
and third perspectives assigned high positive values to these
items, the second perspective diverged by assigning negative
values. Another item showing disagreement is within the in-
structional purposes dimension (m29); this item was evaluated
negatively in the first perspective, but positively in the second
and third perspectives.

As shown in Table 4, the items on which children agreed pre-
dominantly concerned the national sentiment dimension, and
these items were generally given negative or neutral values. On
the item on the solidarity dimension (m24), positive consensus
was achieved across all three perspectives.

7 | Conclusion and Discussion

This study examined how monumental and symbolic spaces
contribute to children’s national identity formation in Tiirkiye,
showing that such environments operate not only as educa-
tional settings but also as ideological and affective infrastruc-
tures. Visits to sites such as Anitkabir, the Canakkale Martyrs'
Memorial, Dolmabahce Palace and Topkap1 Palace are valued
by parents and teachers less for formal learning outcomes than
for their symbolic capacity to cultivate national sentiment and
reproduce dominant historical narratives. In this sense, these
spaces function as arenas where national memory is enacted
and stabilized through guided interpretation and ritual practice.
Shared affective experiences—moments of silence, commemo-
ration and other embodied routines—help consolidate a sense
of collective belonging and heighten national consciousness
(Vukoici¢ 2014). At the same time, identity work in such settings
is shaped by ideological selectivity: particular figures, episodes
and meanings are foregrounded, whereas alternative histories
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are marginalized or omitted. This aligns with arguments that
identity narratives legitimize a selective past (Friedman 1992)
and may serve broader projects of cultural and political hege-
mony (Saracoglu 2013). Accordingly, the ways national symbols
are framed in these sites decisively influence how children en-
gage with collective memory.

Our findings also underscore that exposure to historical places
does not automatically yield democratic or inclusive identity de-
velopment. For identity education to move beyond the cultiva-
tion of loyalty, it needs to foster historical consciousness, critical
awareness and civic pluralism by creating space for multiple—
and sometimes conflicting—perspectives rather than reinforc-
ing monolithic heroic myths. This orientation is compatible
with research suggesting that individuals can hold nationalist
and cosmopolitan dispositions simultaneously, navigating these
identifications through psychological integration and producing
hybrid identity formations (Bayram 2019).

The affective dimension emerged as central across accounts.
Participants described national sentiment not only in relation to
concrete historical events but also through abstract feelings such
as pride, peace and belonging. Rituals at sites such as Anitkabir
and the Canakkale Martyrs' Memorial materialize these emo-
tions and can cultivate historical empathy (Lu 2020), echoing
conceptualisations of sacred space as symbolically owned and
affectively charged (Smith 2022).

Importantly, different sites were associated with distinct sym-
bolic repertoires: Canakkale was linked to patriotism and sac-
rifice; Anitkabir to reverence and admiration; and Topkapi/
Dolmabahce to unity, continuity and loyalty anchored in impe-
rial grandeur (Yavuz 2023). Children's value judgements thus
appear to be shaped through the interplay of adults’ interpretive
guidance and the atmosphere of place.

Finally, adults’ narratives reveal that historical memory is fre-
quently transmitted through heroic and militarized frames,
particularly in relation to national struggle. In Canakkale,
these narratives are commonly conveyed through dramatized
heroism and commemorative routines, whereas in Anitkabir,
symbolic representations often outweigh detailed historical
explanation. Such spatial narratives operate not merely peda-
gogically but ideologically, shaping collective identity through
affect, symbolism and curated storytelling (Copeaux 2016;
Koyuncu 2014). Likewise, museum artefacts, architecture and
audiovisual materials in Topkapi and Dolmabahce contribute to
a coherent national storyline in which Ottoman lineage is pre-
sented as continuity, enabling children to position themselves as
heirs to a glorified imperial past (Edelman 1967).

The findings further suggest that national identity is pro-
duced not only through historical and cultural reference points
but also through contemporary political projects. Following
Brubaker (2020), nationalism and populism can be read as mu-
tually reinforcing logics: nationalism reworks boundaries of
belonging, whereas populism amplifies claims of ‘the people’
within them. In Tiirkiye, the resurgence of Ottoman imagery
over the past two decades can thus be interpreted as a political
rearticulation of identity narratives, shaping what is presented
to children as ‘national heritage’. This rearticulation may also

generate an implicit ideological tension in pedagogical story-
telling—between secular Republican nationalism and the val-
orisation of Ottoman continuity—thereby orienting the content
and tone of national identity frameworks conveyed through site
visits. Relatedly, heritage sites such as Topkapr have been re-
positioned as performative arenas where historical grandeur is
staged rather than merely displayed, underscoring the dynamic
and contested character of identity formation (Tokdogan 2018).

Leader figures occupy a central position in the ideological repre-
sentation of nationhood. This research illustrates how Atatiirk's
leadership is sanctified through monumental spaces such as
Anitkabir and the Canakkale Martyrs’ Memorial, where his
image becomes a focal point in the performative reproduction of
national identity. These spaces act as material anchors of collec-
tive memory, shaping public consciousness through the sacral-
ization of Atatiirk's legacy. As Kunze and ve Vogel (2016) argue,
ideologies materialize and become institutionalized through
the cult of personality, whereby the leader's historical role is
transformed into a moral and ideological exemplar. In the case
of Atatiirk, monumental spaces symbolize unity, sacrifice and
ideological continuity and serve to consolidate a national imagi-
nary through spatial ritual and symbolic authority.

In Tiirkiye's collective memory, Mustafa Kemal Atatiirk
holds a foundational position as both the charismatic leader
of the War of Independence and the architect of the Republic
(Hunter 2012). The National Struggle, initiated on 19 May 1919,
catalysed a transformation based on sovereignty and national
self-determination. Milestones such as the establishment of the
Grand National Assembly, the abolition of the sultanate and the
proclamation of the Republic marked the transition from umma
to nation and from subject to citizen (Tanor 1997; Alabas 2019).
This process paved the way for the emergence of a charismatic
personality cult centered on Atatiirk, which became emblematic
of modernization and national victory (Glytips 2008).

During the early Republican period, Turkish nationalism was
articulated through scientistic and evolutionary frameworks,
with secularism and social Darwinism functioning as ideolog-
ical defences against Western hegemony (Karadmerlioglu and
Yolun 2020). Within this context, Atatiirk's elevated historical
position and his transformation into a cultic figure (Hunter 2012;
Glytips 2008; Under and Insel 2011) can be understood as part
of a broader ideological strategy to consolidate national unity.

Beyond Atatiirk, museum sites also foreground other iconic fig-
ures (e.g., Mahmud II in Topkapi; Abdiilmecid and Abdiilhamid
in Dolmabahge), yet children's references to these leaders were
limited. This suggests that symbolic representation alone may
not be sufficiently accessible for younger audiences without tar-
geted interpretive scaffolding. A similar pattern was observed
with abstract civic concepts. Solidarity, invoked most explicitly
in relation to Canakkale as a narrative of collective sacrifice and
unity, was often difficult for children to articulate meaningfully.
This is consistent with developmental accounts that abstract
concepts are less readily internalized in early childhood without
age-appropriate mediation (Barrett and Oppenheimer 2011).

Across sites, symbols and myths operated as powerful vehicles
of national attachment. Participants repeatedly emphasized
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national symbols and narrated mythic templates of heroic an-
cestors and sacrifice, which can consolidate collective memory
and moralize national belonging (e.g., Yack 1996; Bell 2003;
Kertzer 1988). Children often positioned themselves as inher-
itors of a glorified past, forging an affective bridge between
historical narrative and present identity. Crucially, these at-
tachments were sustained through sensory and embodied
practices—touch, sight and sound—and through public rituals
such as changing of the guard, sirens, wreath-laying and silent
prayers. Such choreographed performances animate collective
memory and can generate what has been described as ontologi-
cal security, binding local micro-solidarities into wider national
identification (Giddens 1994; Assmann 2015; Connerton 2014).

However, children’s engagement with these rituals was frequently
participatory yet shallow: They recognized and performed the ac-
tionsbutstruggled to explain their symbolic meanings. The contrast
between Dolmabah¢e—where guided narration was limited—and
sites such as Anitkabir and Canakkale—where interpretive guid-
ance and performative storytelling were stronger—highlights the
importance of mediation for symbolic meaning-making. Rather
than assuming automatic internalization through exposure,
national memory work with children requires age-appropriate
interpretive supports that translate affective experience into com-
prehensible civic meaning.

8 | Conclusion and Implications

This study examined how teachers and parents attribute mean-
ing to historically and symbolically salient sites—Anitkabir, the
Canakkale Martyrs' Memorial, Topkapi Palace and Dolmabahce
Palace—in the broader process of national identity formation in
Tiirkiye. Our findings indicate that these spaces are valued less as
venues for transmitting historical knowledge and more as emo-
tive—symbolic landscapes through which adults seek to cultivate
belonging, reinforce national pride and sustain affective ties to
an idealized past. Although teachers, parents and children were
not matched as dyads, the convergence between adults' narra-
tives and children’s accounts suggests that children's emerging
identity positions are largely shaped through externally pro-
vided interpretive frameworks, underscoring the pedagogical
use of space as a medium of ideological transmission.

At the same time, children's accounts reveal a gap between sym-
bolic exposure and cognitive internalization. Abstract civic no-
tions such as solidarity or historical responsibility were weakly
articulated, whereas affective responses (e.g., pride, admiration
and serenity) were more salient, indicating that identity forma-
tion in these settings operates primarily through affect. The
limited transfer of Atatiirk-related narratives beyond Anitkabir
further points to the importance of structured mediation: with-
out intentional scaffolding, symbols, myths and rituals risk
remaining performative rather than becoming meaningful re-
sources for historical understanding.

These findings call for a pedagogical reconfiguration of na-
tional identity education that moves beyond emotion-based
attachment towards historical contextualisation, plural per-
spectives and critical engagement. Myths, rituals and iconic fig-
ures can remain part of place-based learning, but they require

developmentally appropriate interpretation that helps children
translate affective experience into comprehensible civic mean-
ing. Framing national identity as a dynamic and reflective
form of belonging—rather than as a fixed inheritance—may
support historical empathy, ethical discernment and a more
nuanced sense of responsibility, enabling young learners to en-
gage with national narratives through democratic inquiry and
rearticulation.

Data Availability Statement

The data that support the findings of this study are available on request
from the corresponding author. The data are not publicly available due
to privacy or ethical restrictions.
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Appendix 1

Factor Loadings of Participants.

Parent Teacher Child
No. F1 F2 F3 No. F1 F2 F3 No. F1 F2 F3 F4
Canakkale 1 0.5038 0.4568 0.2046 1 0.6364 0.5018 —0.1926 1 0.3519 —0.0188 0.2415 0.43
2 0.7189 —0.1306 0.3656 2 0.0743 0.1677 —0.4152 2 —0.1105 —-0.0464 —0.0463 0.6313
3 0.4642 —0.1322 0.5304 3 0.3545 0.166 0.0715 3 0.426 0.2833 0.0964 0.0302
4 0.039 0.8092 0.1585 4 0.8483 —0.2893 0.1433 4 0.175 0.3202 —0.5149 —0.0837
5 0.1458 0.4546 0.3984 5 0.7198 —0.201 0.1604 5 —0.0817 0.4191 —0.1326 0.0035
6 —0.3161 0.5214 —0.0595 6 0.7274 —0.0928 0.0075 6 0.4533 0.4339 0.0984 0.1976
7 0.378 0.1394 0.7321 7 0.5483 0.3183 0.2762 7 —0.4038 0.1098 0.5626 0.1762
8 0.1858 0.7227 0.3853 8 0.3283 0.1748 —0.4486 8 0.3081 0.2288 0.4954 0.518
9 0.3694 0.3629 0.4649 9 0.11 0.013 —0.3172 9 0.6383 0.1955 —0.1292 0.1983
10 0.3851 0.3751 —0.3471 10 0.5893 0.1614 0.2311 10 0.3669 —0.0253 0.0635 0.0533
11 0.0808 —0.4637 -0.1727 11 0.0019 —-0.2127 0.0781 11 0.2539 —0.1289 0.3537 —0.5666
12 0.5752 0.0564 0.4925 12 0.1576 0.0841 0.4526 12 0.7335 -0.1117 0.1397 0.182
13 0.2561 0.6114 0.4485 13 0.6603 —0.0961 —0.2905 13 0.446 0.1867 —0.1783 0.3513
14 0.2789 0.2372 0.6675 14 0.6255 0.0458 —0.0678 14 0.2017 0.7131 0.1378 0.2431
15 0.2622 0.1385 0.7743 15 0.5578 —0.1059 0.1208 15 0.52 0.1696 —0.0878 —0.0009
16 0.2047 —0.4098 0.6039 16 0.6013 —0.0377 0.1096 —0.0007
17 0.2855 —0.1751 0.2465 17 0.5076 0.0138 0.3751 0.1903
18 0.5122 —0.364 0.3474 18 0.1607 0.34 0.0054 0.2196
19 0.7725 0.4189 —0.0349 19 0.234 0.4484 0.4612 0.0439
20 0.4906 —0.2495 0.3215 20 0.0048 0.2148 —0.5788 0.3592
Ankara 1 0.8369 0.0663 0.188 1 0.4684 —0.3659 0.2876 1 —0.1642 0.592 0.0905 0.2461
2 0.8625 0.0046 0.3144 2 0.4039 —0.6481 0.1972 2 0.0426 0.515 0.3754 0.2961
3 0.7188 0.0056 0.3432 3 0.6906 —0.3813 0.1035 3 0.3996 0.4808 —0.0949 0.3692
4 0.7674 —0.0635 0.1103 4 0.4419 —0.3479 —0.0601 4 0.1523 0.1458 0.6012 —0.0388
5 0.2437 0.3003 —0.2432 5 0.7706 —0.3972 0.1789 5 —0.2663 0.375 0.3426 —0.0448
6 0.0466 0.0461 —0.3724 6 0.5335 —0.4958 0.1282 6 0.4204 —0.3204 —-0.0084 —-0.3027
7 0.8639 0.2708 0.0124 7 0.6078 —0.1912 0.1944 7 0.5685 —0.0831 0.1949 0.0404
8 —-0.0771 —0.2233 —0.6173 8 0.6181 —0.4207 —0.0308 8 0.324 0.2078 0.0294 0.6341
9 0.1345 —0.8194 —0.053 9 0.7636 —0.3823 0.1451 9 0.3678 —0.0854 0.4833 0.1565
10 —-0.1871 —0.6525 0.2203 10 0.579 —0.2566 0.2394 10 0.0456 0.1545 0.4839 —-0.2364
11 0.7556 —0.0796 0.2809 11 0.1118 —0.4565 0.4262 11 0.1075 0.2923 —0.137 0.4298
12 0.1543 —0.6461 —0.0179 12 0.8557 —0.008 0.174 12 0.0474 0.2756 0.0442 0.4871
13 0.766 —0.0715 0.185 13 0.1999 —0.6424 0.0163 13 0.2852 —0.0013 0.5237 0.2059
14 0.8176 0.3171 —0.0402 14 0.821 —0.0404 0.1186 14 0.2492 0.2799 0.24 0.5526
15 0.7622 0.1182 —0.0817 15 0.3705 —0.0618 0.3179 15 0.138 0.7083 —0.0641 —0.0878
16 0.8577 —0.1958 0.0748 16 —0.003 0.3794 0.0851 0.0895
17 0.4626 —0.1069 0.6864 17 —0.0596 0.1119 —0.2894 0.3081
18 0.5661 —0.5152 0.2646 18 0.5644 0.5146 0.0992 0.2748
19 0.801 —-0.2199 0.294 19 0.6391 0.296 0.1493 0.2053
20 0.5543 —0.1939 0.5906
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Parent Teacher Child
No. F1 F2 F3 No. F1 F2 F3 No. F1 F2 F3 F4
istanbul 1 0.59 —0.3344 —0.543 1 0.323 0.3055 0.4801 1 —0.1698 -0.023 0.3822 —0.2219
2 —0.5658 0.2185 —-0.4517 2 —-0.369 0.367 0.6714 2 0.5082 0.0515 0.061 0.3355
3 0.6612 0.256 0.1335 3 0.0209 0.8852 —0.0943 3 0.2573 0.0839 —0.1396 0.5763
4 0.0705 0.781 —0.1659 4 —0.0605 0.869 0.0569 4 0.5021 0.122 0.0326 0.0382
5 —0.4113 0.6109 -0.1717 5 0.0982 0.4986 0.3711 5 0.1567 0.5828 0.0416 0.2336
6 0.5722 0.4287 0.145 6 —0.3789 0.4751 -0.2147 6 0.6253 0.1071 0.2843 0.3945
7 0.6183 —-0.0708 —0.099 7 0.6043 —0.4531 —0.1037 7 0.4769 0.4764 -0.204 —0.366
8 0.1133 0.316 —0.5192 8 0.1348 -0.14 0.6951 8 0.3406 0.4593 0.5533 —0.0171
9 0.3726 —0.5648 -0.2737 9 0.721 —0.2728 0.1022 9 0.1393 -0.0771 0.0492 0.5318
10 0.3911 —-0.0712 —0.3126 10 —0.3041 0.7224 0.0651 10 —-0.2389  —0.1853 0.2656 0.3965
11 0.6013 —0.1013 0.0589 11 0.5746 —0.031 —0.2457 11 0.4591 0.3002 0.3853 0.2654
12 0.6359 —0.3859 —0.0088 12 0.7219 —0.1816 —0.149 12 0.065 0.4566 0.0063 0.0625
13 0.3999 —0.0874 0.0833 13 —0.2911 0.5901 0.4507 13 0.1203 0.2234 0.4769 0.0895
14 0.5755 0.2081 0.0823 14 0.6091 —0.0148 0.4929 14 —0.2845 —0.0489 0.1499 —0.0359
15 —0.0953 —0.0617 —0.3075 15 —0.1819 0.5353 -0.3014 15 —0.1815 0.5119 0.0622 0.0187
16 0.5107 —0.0821 0.0097 16 0.5539 0.2453 —0.0642 16 0.4443 0.0372 0.2759 —-0.1253
17 —0.2122 —-0.4449  —0.6688 17 0.2147 —0.0071 0.6504 17 0.296 0.2529 0.2731 0.5496
18 0.0195 —0.1187 0.3882 18 0.1057 0.7015 0.0102 18 0.5025 0.2422 0.2383 0.4494
19 0.6026 0.1192 0.0104 19 —0.0359 —0.5224 0.4316 19 0.5778 -0.0713 —0.2549 —0.0298
20 0.6253 —0.257 0.2361 20 0.1985 0.5297 0.1778 —0.1159
21 —0.1425  —0.0703 0.1423 —0.7449
22 0.092 0.5207 —0.3646  —0.0045
ev. 25 14 12 ev. 27 14 10 ev. 15 12 7

%

%

%
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Appendix 2

Q-Sort Values by Expressions and Factors.

Q-sort values

Parent Teacher Child
No. Expressions® f1 f2 f3 f1 f2 f3 f1 f2 f3 fa
The purpose of visiting this place is for my students/
children.
1 To develop a sense of belonging to the homeland they 2 5 1 3 4 1 0 0 -4 3
live in
2 To develop a sense of belonging to the nation they 2 4 0 2 4 2 0 -3 -3 3
belong to
3 To enable them to establish a connection with their 0 3 -2 -1 5 1 -1 -1 -4 -4
past
4 To strengthen their feelings of patriotism 3 4 -1 2 2 -1 1 1 -1 2
5 To strengthen their sense of nationalism 1 3 0 0 1 0 0 1 0 0
6 To help them understand why they should work for 0 3 0 2 2 1 0 0 0 -1
their nation by drawing lessons from historical events
7 To enable them to see the liberation process of a 2 0 1 1 -3 -1 2 0 -2 2
country
8 To contribute to the development of their national 1 2 0 0 1 0 -2 -1 -3 0
identity
9 To help them gain historical consciousness -1 1 -3 1 2 3 -1 2 1 -5
10 To contribute to their understanding and preservation 0 2 0 1 1 -1 -1 -2 -1 1
of the national spirit
11 To enable them to feel proud of their past -1 2 2 -2 3 -3 1 -1 0 -2
12 To enable them to learn the stages of the national 0 0 0 0 -2 -2 -1 3 -1 -1
struggle
13 To ensure that they know the heroic stories of the -1 0 3 0 0 -3 3 1 -2 -3
Turkish nation
14 To enable them to recognize Atatiirk's leadership 4 -2 3 3 -3 4 0 4 1 3
qualities
15 To enable them to see Atatiirk's leadership in the 3 -4 1 3 -3 2 4 2 3 2
process of saving the homeland
16 To ensure that they grow up as citizens committed to 5 -3 -1 5 -4 3 1 5 -2 4
Atatiirk's principles and reforms
17 To develop their sense of gratitude towards Atatiirk 3 -4 -1 4 -4 4 4 1 5 5
18 To enable them to gain love for Atatiirk 4 -5 -1 4 -5 5 0 4 2 4
19 To enable them to see the sacrifices their ancestors 1 1 4 0 0 -4 3 -2 2 1
made for the homeland
20 To show them that their ancestors waged a difficult -1 -2 2 -1 -1 -3 5 -3 2 1
struggle in history
21 To enable them to draw strength from their ancestors 0 0 1 -1 3 0 3 0 1 0
and deep-rooted past
22 To enable them to see the struggle once given for the 1 1 5 1 -2 -4 2 2 1 1
homeland as a united nation
23 To strengthen their feelings of solidarity with their -2 0 2 -1 0 -5 -2 -1 0 0
nation
24 To enable them to witness the traces of the all-out 0 0 4 -2 -2 -2 1 3 0 -1
struggle fought with limited means
16 Nations and Nationalism, 2026
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Q-sort values

Parent Teacher Child
No. Expressions® f1 f2 f3 f1 f2 f3 f1 f2 f3 f4
25 To show them that they can discover the strength -4 -1 -2 -3 -1 -1 -3 -4 -1 -1
hidden within themselves
26 To enable them to see the greatness of the Turkish -2 1 3 0 0 -2 2 0 4 0
nation
27 To ensure that the knowledge they learn at school -3 -1 -3 -3 0 3 -5 -5 0 0
becomes permanent
28 To enable them to discover the historical richness of =3 -1 -5 -4 1 0 -2 0 3 =3
the country
29 To contribute to the development of their general -2 -3 -4 -4 3 1 -3 3 4 -4
knowledge
30 To enable them to gain different perspectives -4 -3 -4 -3 -1 0 -3 -4 3 -2
31 To reinforce their willingness to comply with social -5 -2 -2 -5 -1 0 -4 -3 -3 -3
rules
32 To enable them to discover that the knowledge they -3 -1 -3 -2 0 2 -4 -2 -5 -2

acquire is related to real life

2 The table contains common statements for comparing the perspectives of each study group. In the implementation phase of the study, the statements in the table were
arranged separately in a way suitable for each study group.
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