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Abstract
Knowledge about factors in students’ academic achievement is likely to ensure that target instructional 
processes are organized and updated. The purpose of this study is to identify and explore why students 
want to have academic achievement and what factors affect their academic achievement positively or 
negatively. The study was conducted using qualitative research techniques, and it was designed as a case 
study. The participants were chosen through criterion sampling, a purposive sampling technique. The 
final sample consisted of nine volunteers who had been ranked first, second or third in their department 
when they graduated in the 2014-2015 academic year. The data were collected through semi-structured 
interviews. Findings were obtained through content analysis. The study concluded that the participants 
achieved success by studying hard and they considered fulfilment of objectives as the reason for their 
achievement. The factors that affected them positively included the amount of success they had already 
had, the support they were given during the process, and fulfilment of objectives. Finally, the secret of 
their success was following the lessons, taking notes during the lessons, studying, being organized, and 
doing homework. The results suggest that students’ academic achievement could be positively affected if 
they are motivated by being informed about what they have already achieved and if they are provided 
with practical examples of what they learn in lessons.
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kelime veya 1- e ederek 

2.3. Verilerin Analizi

-

3. BULGULAR

Elde edilen temalar; “

Özel Çaba

- 7 - 3 - 2
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2:

etmediklerini ve bunun kendileri için plans

ki gibidir.

K6: Evet gösterdim. Derslere 

için

çaba 

3: Özel çaba gösterme nedenleri

zel çaba gösterdiklerini 

gerekiyordu.

- 5

Yüksek Ortalama - 4
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nedenleri veya dereceye girmelerine ned
temaya ait kodlar ve 

4: Dereceye girmeye neden olan faktörler

K6: Neden olan faktörler, dersi her zaman yerinde takip etmem oldu. 

olmak istememin özel bir nedeni yok ama belli 

diyeceklerdi her 

Dereceye 
Girme 

Faktörleri

- 2

- 2- 4
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5

olarak görüyorum.

K4: 

issettiren bir kelime, sihirli bir kelime.

Kelimesi

Olma - 3
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6

rak bilgi etkiledi ve de ezbere 
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Olumlu Faktörler

Destek Görme - 5

Aile - 3

Çevre - 1

- 1- 4

Gelecek ve Hedeflere 
- 3

Olumsuz Faktörler

- 3

- 2

- 1
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insanlar onlar. Yani be

bunlar bana

hem 

yorsun bazen 

ifade etmeleri istenilen yönelik temaya ait 

görülmektedir.

7

- 5

Dersi Takip Etmek - 3

Derste Not Tutmak -3

- 3

Ödev Yapmak - 1
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mlu yönde kendilerini etkileyen faktörler 

e motivasyonunun akademik 
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mektedir.

yönde etk

Dursun (2004) ve 

aha iyi 

-
,

olabilmektedir. A

ifadeyle
faktördür (Chen, 2001). 

k, 

Bireylerin sahi
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5.

kelimesinin ne ifade etti

ye girmelerine neden 

örnekler belirtild

kendileri etkileyen faktörler olarak 
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- -

el 

ilmesi, 

yönde etkileyebilir. 
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