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Introduction

Christina Nehring (2004) states in her article named “Books Make You a Boring Person” dated 27
June 2004 that “Books keep children off drugs, and keeps gang members off prison and as we know,
keeps terrorists off doors” (Nehring, 2004). In parallel, Brottman (2014: 16) states that books have the
power to save life, make you a better and more interesting person, save you from poverty and provide
you joy, success and a prosperous future. Similar phrases and possible effect of reading on
socioeconomical development are highlighted by Altug, Filiztekin and Pamuk (2008) and Veryeri Alaca
and Kintay (2015: 10) as well. Moreover, it is also seen in the literature that some researchers mention
the necessity to use literature products in transmitting national and universal values (Arseven, 2005;
Karatay, 2011; Kavcar, 1999; Kortenhaus & Demarest, 1993; Oguzkan, 2001; Sever, 2008; Tomlinson &
Lynch-Brown 1996; Turkyllmaz, 2012a; Wynne & Ryan, 1997). Moreover, Orhan Pamuk was able to
affect Child King and his decisions with epic narratives written by fictional character named Hoca in a
novel named “Beyaz Kale”. This novel by Orhan Pamuk is a fiction. However, it is an appropriate
example in terms of revelation of the effect of books on reader with hidden messages provided by
narratives.

Now that books and printed reading materials are crucial instruments for education processes and
lifelong learning, these instruments should be read and understood. Reading activity is based on
understanding and comprehending. Reading activity, with the simplest definition, is understanding and
comprehension of symbols, signs and various visuals. As supportive to these phrases, Ozbay and Bahar
(2012: 174) highlight that reading is a work of understanding and interpretation for all intents and
purposes. Reading is a skill acquired during first childhood period in normal circumstances. In Turkey,
inductive method is used on acquisition of first reading skill and there is a process of acquisition of
reading skills from a voice as the smallest unit of language to sentence. During this process, children
firstly learn oral reading, because a teacher should closely observe reading skill of a child. This can only
be achieved with oral reading.

Oral reading is the ability to say a word or word cluster which is perceived by eyes and
comprehended by mind by means of speaking organs (Kavcar, Oguzkan & Sever, 2003: 43). Ulper (2010:
14) brings a detailed definition for oral reading and states that oral reading is a rapid and automated
vocal decoding process with effects from repetitive and cognitive features realized by using a number of
strategies in line with certain purposes by individuals knowing lexical and grammatical features of a
language produced by a written text.

Gogus (1978: 64) states that oral reading is effective in secondary schools and expresses its benefits
as such: “Oral reading regulates eye movements, students gain habit of reading poems along with prose,
text becomes more understandable, students can follow improvement of his/her reading skill and oral
reading enables improvement of listening skills”.

Similar as Gogus (1978), Glines (2013) also states positive opinions about oral reading. According to
Guines (2013), oral reading can develop reading, listening and speaking skills. Contrary to Gogus (1978)
and Gilines (2013), Bamberger (1990: 12) brings a different approach to oral reading activity with
phrases: “in many countries, oral reading is conducted in classroom. This makes students unconsciously
read word by word instead of comprehending thought units. Frequent oral reading results in regression,
and faults that may last for life may be initiated. In addition, Manguel (2007) mentions about sharing
feature of oral reading on comparison between oral and silent reading. However, silent reading enables
readers an opportunity to establish an unlimited relationship between the text and words and
himself/herself. Words are freed from time spent for vocalizing the same. In this line, Kasten and
Yildinnm (2013) state that oral reading activities include reading a text to another person. On
examination of the data, it is revealed that 250-400 words per minute can be read with silent reading,
while less number of words can be read with oral reading (Giines, 2013). Akgamete (1989: 436) in
parallel refers to the importance of silent reading with words “Verbal communication can transmit 9000
verbs an hour, while a reader can read 27000 words an hour”. Also Temizkan (2009: 12) reports that

92



Mustafa TURKYILMAZ — Pegem Egitim ve Ogretim Dergisi, 8(1), 2018, 91-118

vocalization of what is perceived by eyes takes time, and differentiation between what is seen and what
can be said is called “eye-voice width”. “There is a time interval between oral reading and seeing the
words. Even though we see so quickly, oral reading takes longer time” (Aktas & Giindiiz, 2015: 43).

“Silent reading is following and understanding of a writing with eyes” (Arici, 2008: 24). As an
individual develops the skill of following with eye, the number of words seen with every glance will
increase and clarity area will expand. According to Ozbay (2009), silent reading is based on eye
movements and reading process in the brain and with the use of silent reading, it is aimed that students
read fluently and rapidly. In addition, according to Dehaene (2014: 45-50), it is an important question
whether a mind directly understands meaning of a word from written version without accessing to
pronunciation of a word, or a mind unconsciously converts letters into voices, and make meaning from
those voices. Comprehension with vocalization is a feature specific for young readers. Adults access
meaning of a word directly, and this frees them from trouble of pronouncing them before
understanding these words. Thusly, silent reading skill may lead an individual to save some time.

Manguel (2007) mentions that silent reading was considered as strange in the West before 10th
century, even soldiers were surprised when Alexander The Great read letter from his mother silently,
some reverends suggested whisper reading by moving lips as silent reading, and oral reading was the
accepted reading for a long time since transmittance of words into texts. However, silent reading is
necessary and beneficial reading in 21st century. Baymur (1946: 79) mentions about benefits of silent
reading from fourth grade such as provision of academic success, usability in lifelong learning and
learning in all fields, saving time and energy and enabling individual study for students.

Taking into account the opinions stated on oral and silent reading methods that a student properly
gains pronunciation features of a language by means of oral reading, it may be considered while silent
reading acquisition as a necessity for life may be hardened with increasing frequency of this application.
Previously acquired habits may prevent habits to be acquired afterwards. A teacher should closely
follow the level of improvement in reading in the beginning. This can only be achieved by means of oral
reading. However, considering that oral reading is by means of saying along with understanding, its
difference from silent reading is clear. Thus, a teacher should provide students with oral reading
education in basic education second step oriented towards improving speaking skill (Yalgin, 2002: 60).
Moreover, researchers have detected a relationship between silent fluent reading, oral fluent reading
and understanding what is read (Seok & DaCosta, 2014). Hudson et al. (2008: 14) states that he has
found significant evidences to suggest that there is a positive relationship between fluent reading
(emphasis on correctness) and pacing and understanding. According to Rasinski (2004), reading fluency
obviously affects understanding what is read. Each aspect of fluency is obviously connected to
understanding. Hunley, Davies and Miller (2013: 2) report that in a number of studies oral reading
fluency is a strong predictor of skill of understanding what is read. Without correct reading of words, a
reader may not reach the meaning implied by the author, and misreading of a word may cause
misinterpretation of a text. Poor automation and troublesome or slow movement in reading words limit
capacity of interpretation of the text by reader. Poor prosody may cause improper and meaningless
grouping of words, or applying to improper statements (Hudson, Lane & Pullen, 2005: 703). Rasinski et
al. (2005) state that insufficiency in fluent reading skill causes difficulties in understanding. Rasinski
(2001) reveals similar results in the study oriented towards fifth graders. Kuhn and Stahl (2003) detect
that improvement in fluent reading skill generally affects understanding what is read positively. In
parallel, Huang, Nelson and Nelson (2008: 37) reveal a positive relationship between fluent reading
improvement and understanding level. Understanding the message sent by author in the read text is the
desired outcome of reading. Thus, it may be said that fluency of both oral and silent reading skills form a
basis for reading activity.

As known, students learn voice counterparts of letters, and read these letters in simple sentences
aloud and thereby acquire reading skill. Oral reading serves for acquisition of reading skill and realization
of phonation features of Turkish language. Importance of oral reading in first reading and speaking is
undeniable. However, as time spent for oral reading increases, silent reading acquisitions of student
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may be hardened, and silent reading speeds may be decreased. In addition, brain cannot spare equal
amount of energy for more than one work. Automation theory proposed by La Berge and Samuels
(1974) makes the same point. According to this theory, attention capacity of brain is limited. When this
limited attention is used for decoding and correct vocalization of words, meaning-making as the main
purpose of reading is lost. During oral reading, vocalization as well as understanding of the text should
be endeavored. Thusly, reading is slowed. In this case, time spared for silent reading should be increased
especially from secondary school.

On the other hand, making reading fluent is profoundly important. This importance is highlighted by
Rasinski et al. (2005) with the phrase “fluent reading is a profoundly important factor for academic
improvement of high school students”. Cetinkaya, Ates and Yildirm (2016: 812) also emphasize this
importance, and state that teaching children how they should read is one of the most important
requirements of teaching profession. Fluent reading is exhibited as the most important skill during this
process. Rasinski (2014) provides an example for how fluent reading is acquired. Accordingly, a person
learning how to drive firstly observes other peopledriving, stands next to them while they drive.
Afterwards, he/she starts practicing with condition of having someone knowing driving present. Slowly
he/she starts to drive on his/her own; during this process he/she makes repetitions and finally learns to
drive on his/her own. Now he/she can drive without a guide or support. This process starts with taking
someone as a model, continues with guidance and finally becomes an independent skill. Fluency is
defined as one of five sub-components of reading activity (Huang, Nelson & Nelson, 2008: 34).

Table 1.

Reading Sub-components for Huang et al. (2008,).

Reading Sub-components Definitions

Phonemic awareness Conversion of separate voices into words

Voice System of relationships between letters and voices
Fluency Smooth, correct and effective reading of words

Word knowledge Recognition of written words

Understanding Level of understanding after reading a section or a text

The concept of fluency is defined by Harris and Hodges (1981: 120) as “(1) clear expression of ideas
in writing and speech as written or verbal in a trice; (2) reading/speaking without word recognition
problems that may prevent expression of ideas during oral reading; (3) ability to perform speech,
reading or performance readily, without having any troubles; (4) ability to produce words or larger
language units in a limited time”. According to Rasinski, Yildirim and Nageldinger (2011: 255), fluency is
more than correct and automated reading of words in a text, fluency is reading words in a text with an
expression reflecting or strengthening the meaning of the text. Readers should decode words correctly
and effortlessly and they should place them into meaningful fragments with a proper expression in
order to be aware of what they read (Rasinski, 2006: 704). For Rasinski (2014: 4), reading fluency is a
vital bond between word recognition on one side and meaning-making from the text on the other side.

The concept of fluency comprises components of accuracy, pacing and accumaticity (Paige, 2014).
Accuracy is defined by Paige et al. (2015: 108) as number of words that are misread, skipped and
produced when not present in the text in three minutes; pacing as total number of words read in three
minutes; and accumaticity as number of words read correctly in three minutes. In other words, accuracy
is number of words obtained after taking away accuracy from total numbers of words read in three
minutes. Although Paige et al. (2015) measure fluent reading skill with three-minute reading period,
remarkable number of studies have been conducted by one minute reading (Akyol et al. 2014; Atkins,
2013; Basaran, 2013; Bastug & Keskin, 2012; Bilge, 2015; Hofstadter-Duke & Daly, 2011; Huang, Nelson
& Nelson, 2008; Hunley, Davies & Miller, 2013; Kaya & Dogan, 2016; Rasinski, Padak, McKeon, Wilfong,
Friedauer & Heim, 2005; Yildiz, Yildirim, Ates & Cetinkaya, 2009).
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Another important dimension of fluency along with reading and speed is prosody. Actually, prosody
is a linguistic term used for definition of rhythmic and tonal aspect of speech: music of verbal language
(Torgesen & Hudson, 2006: 4). Bastug and Akyol (2012) state that prosody as the third important
component of fluent reading is also commonly used as a music and speech term. Prosody is mostly a
linguistic term relating to speech. It is used to explain rhythm and tone aspects of speech. This concept,
which is previously emphasized in field of speech, has drawn attention in reading field as well, along
with increase of studies relating to fluent reading. Prosody in oral reading may be defined as
harmonious reading of a text with a proper voice. Prosody comprises tone, emphasis, pause, emphasis,
articulation and rhythm concepts relating to use of voice in speech, music or oral reading (Kaya &
Dogan, 2016: 1443). According to Rasinski (2014: 4), expression or prosody in oral reading is connected
side of fluency with meaning. A reader should have some degrees of comprehension of a text in order to
read something with an expression to reflect purpose and meaning of its author. Indeed, a reader
reading aloud with a proper expression enriches his/her own understanding with various prosodic
elements (voice intensity, emphasis, expression, etc.). Torgesen and Hudson (2006) argue that the most
understandable purpose of including prosody into fluency definitions is that a reader understands the
text thanks to prosody.

Related Studies

Paige et al. (2015) researched in their study fluent reading speeds of different text genres by 108
ninth grade students. In this study, both good reader and poor readers are handled in terms of fluent
reading skills. The researchers stated that informative texts have lower reading speed compared to
narrative texts, and good readers read faster compared to poor readers.

Moreover, on consideration of Turkey-origin studies, except for studies of Cetinkaya, Ates and
Yildirim (2016) and Uslu Ustten (2014), studies were conducted on primary school level, and there is no
present study relating to determination of fluent reading level in secondary school level (Basaran, 2013;
Bastug & Kaman, 2013; Bastug & Keskin, 2012; Beydogan, 2012; Cetinkaya, Ulper & Yagmur, 2015;
Uzunkol, 2013; Yildiz, 2013).

Cetinkaya, Ates and Yildirim (2016) aim to reveal the relationship between fluent reading skills and
skill of understanding the written text of students at high school level. In line with this purpose, 105 high
school students were incorporated into the study process. Study findings showed that speed of
recognition of correct words and prosodic reading predicted understanding positively. On the other
hand, despite not directly or only related to fluent reading, the study conducted by Uslu Ustten (2014)
aims to determine source of reading problems of 9th grade students, improvement of reading and
understanding complicated literary text of students, and evaluation of reading fluencies. According to
the findings, it was determined that the students still had problems in reading despite being in 9th
grade, and teachers carried on ignoring this problem.

Yildirnm and Rasinski (2014: 101) pointed to the situation in Turkey, and stated that Turkish reading
fluency studies were mainly focused on primary schools, and they searched the relationships between
various fluency reading competences and understanding what was read. According to Yildirrm and
Rasinski (2014), Turkish academicians should take potential importance of fluent reading more seriously.

Aim of the Study

Within scope of the related literature, it is seen that number of studies oriented towards detection
of fluent reading skills of secondary school students are limited. In this regard, the main aim of this study
is to detect fluent reading skills of secondary school students. Other aims are as follows:

1. Determining whether fluent reading speeds and word recognition levels of secondary school
students differ in terms of text genres,
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2. Determining the relationship between fluent reading skills of secondary school students and their
attitudes towards reading and level of using Facebook as one of social media tools.

At the end of this study, suggestions will be provided relating to social media use, attitudes towards
reading, text genres and fluent reading.

Method

Study Model

This study was designed following quantitative research models. These models are descriptive and
relational surveys. Descriptive model reveals fluent reading skills of different text genres by secondary
school students. Using relational survey model, relationship between fluent reading skills and reading
self-efficacy perceptions, Facebook addictions and reading attitudes of the students were examined
(Karasar, 2008).

Participants

112 high school students from Kirsehir city centrum participated into the study, 62 of whom were
female, and 50 were male. The students attending education in 2016-2017 Educational Year Fall
Semester, 45 of them were in ninth grade, 30 in tenth grade and 37 in eleventh grade. The sample was
randomly selected on a voluntary basis.

Data Collection Tools

Reading texts and Facebook addiction, reader self-efficacy and reading attitude scales were used as
tools in collecting the data of the study. For determination of the reading texts, 54 teachers were
requested to read three texts given in Table 2 from essays, situation stories and event story genres, and
to assign a point over five points for each text in terms of properness for students of high school level.
The first featured text in each genre as a result of this scoring was used as the tool in the study. The
purpose of using texts of different genres as tools is that these are the text genres most commonly
encountered in academic life and daily life.

Table 2.

Points Granted By Teachers Relating To Reading Texts.

Genre Author Text name Points

Essay Sabahattin Kudret Aksal Gegmisle Gelecek 3.50
Tahsin Ycel Yalinlik-Agiklik 2.86
Sabahattin Eyliboglu Dostluk 4.00

Situation  Ferit Edgli Les 4.12

story Murat Gllsoy Kendi Uzerine Kapanan Kéle Hakkinda 4.16
Adalet Agaoglu Karanfilsiz 4.09

Event Sait Faik Semaver 4.25

story Haldun Taner Bir Kavak ve insanlar 3.62
Sait Faik Bir ilkbahar Hikayesi 3.66

According to the points given by the teachers in Table 2, the following texts were selected to be used
in the study: Dostluk by Sabahattin Eyiiboglu in essay genre, Kendi Uzerine Kapanan Kéle Hakkinda by
Murat Gulsoy in situation story genre, and Semaver by Sait Faik in event story genre. Features relating to
readability of the selected texts are given in Table 3.
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Table 3.

Readability Features of the Texts.

Text title Number Number  Number Word/  Syllable/ Syllable/ Atesman

of of of sentence word sentence formula
words  sentences syllables

Kendi Uzerine 731 87 2050 8.40 2.80 23.56 64.41

Kapanan Kole (Medium)

Hakkinda

Dostluk 631 43 1686 14.47 2.67 39.20 53.28
(Medium)

Semaver 968 121 2482 8.00 2.56 20.00 75.10

(Easy)

Kendi Uzerine Kapanan Kéle Hakkinda (Situation story): This text in story book named Tanri Beni
Goriyor mu? by Murat Gilsoy consists of 731 words, 87 sentences and 2050 syllables. There are
averagely 8.40 words in each sentence, 2.80 syllables in each word and 23.56 syllables in each sentence.
In light of these data, this text was determined to be of medium difficulty (64.41) according to
Readability Formula of Atesman (1997).

Dostluk (Essay): This essay by Sabahattin Eyliboglu was taken from the book named Anlamak ve
Anlatmak by Oya Adali. The text consists of 631 words, 43 sentences and 1686 syllables. There are
averagely 14.47 words and 2.67 syllables in each sentence. It may be said according to Readability
Formula of Atesman (1997) that this text is of medium difficulty level (53.28).

Semaver (Event story): The text taken from story book of Sait Faik with the same name consists of
968 words, 121 sentences and 2482 syllables. There are averagely 8 words and 20 syllables in each
sentence. It is at easy readability (75.10) level according to Readability Formula of Atesman.

Facebook Addiction Scale, Reader Self-Efficacy Scale, Reading Attitude Scale: In this study,
Facebook Addiction Scale which was developed by Andreassen et al. (2012) and adapted to Turkish by
Tirkyilmaz (2015b); Reader Self-Competence Scale developed by Ulper, Yayli and Karakaya (2013); and
Reading Attitude Scale developed by Tirkyilmaz and Aydemir (2014) were used. These scales were
tested by researchers with EFA and CFA procedures. Alpha reliability values of these scales were
examined within scope of this study. Accordingly, Reading Attitude Scale has a reliability value of .70,
Facebook Addiction Scale of .94 and Reader Self-Competence Scale of .84. These values show that the
tools can perform reliable, consistent, stable and objective measurements for items and factors and in
general (Balci, 2009; Biyiikoztiirk, 2008; Tekin, 1996).

Data Collection Process

The study was conducted in high schools in Kirsehir city centrum in 2016-2017 Educational Year Fall
Semester. The scales of the study were applied collectively in classes, and afterwards, the students in
these classes were taken to areas deemed appropriate by the school managements one by one, and the
students were provided with three minutes for each text. The researcher recorded the voices of the
students, signed the place where the student left in each text, and requested the students to read the
next text. Readings of the students were not interrupted. At the end of the process, the voice records
were listened by the researcher and the data were transferred to SPSS 21 statistics program. During
processing of voice records, total number of words read in three minutes was recorded as pacing; and
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skipped or misread words were recorded as mistakes. Subtraction of number of incorrectly read words
from total number of read words was recorded as number of correctly read words.

Results

In this section, results obtained based on questions of the study were included.

Table 4.

Reading Speed, Incorrect and Correct Reading Averages in Accordance with Text Genres.

Text title Average speed Incorrect Correct
Kendi Uzerine Kapanan Kéle Hakkinda 438.71 2.85 435.97
Dostluk 400.86 7.72 393.14
Semaver 394.93 3.89 391.44

According to Table 4, while the situation story is the fastest-read (438.71) text, Semaver as the event
story is the slowest-read (394.93) text. While the text with the most incorrectly-read words (7.72) is the
essay named Dostluk, the text with the least incorrectly-read words (2.85) is Kendi Uzerine Kapanan
Kole Hakkinda being a situation story.

Table 5.
One-way Variance Analysis (ANOVA) Relating to Reading Speed, Incorrect and Correct Reading Averages
in Accordance With Text Genres.

Source of variance Sum of squares df Average of squares F p
Reading speed Intergroup 126343.48 2 63171.74 17.77 .00
Intragroup 1183581.67 333 3554.29
Total 1309925.15 335
Incorrectness Intergroup 1468.43 2 734.21 16.16 .00
Intragroup 15121.14 333 45.40
Total 16589.57 335
Correctness Intergroup 142653.00 2 71326.50 19.73 .00
Intragroup 1203754.24 333 3614.87
Total 1346407.25 335

One of the assumptions of one-way variance analysis is that normal distribution of data is required.
In this regard, it was understood that the data exhibited normal distribution according to the results of
Kolmogorov-Smirnov Normal Distribution Test (p> .05). On examination of Table 5, significance was
detected in Anova test applied for reading of texts from different genres. According to Scheffe test
applied for determining which text genre causes this significance, it was determined in reading speed
examination that the situation story named Kendi Uzerine Kapanan Kéle Hakkinda was read significantly
faster than the other texts. The participants read the situation story with a speed of 438.71 words in
three minutes, while they read the text in essay genre with a speed of 400.86 words, and they read the
story named Semaver with a speed of 394.93 words.

On examination of text genres in terms of number of misread words, significance was detected. This
significance was between the essay named Dostluk and the other text genres, against Dostluk. Averagely
7.72 mistakes in three minutes were made on reading the text named Dostluk, 3.89 mistakes on
Semaver and 2.85 mistakes on Kendi Uzerine Kapanan Kéle Hakkinda. On examination of oral readings in
terms of correctness, it was determined that the text named Kendi Uzerine Kapanan Kéle Hakkinda was
read with more words (435.97). The story named Semaver had the lowest level of correct word number
read in three minutes (391.44). The difference between the number of average correctly read words
acquired for these three different texts was in favor of reading the text named Kendi Uzerine Kapanan
Kole Hakkinda.
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In addition, one of sub-problems of the study is whether there is a significant relationship between
fluent reading attitude, reading skill self-efficacy perceptions and Facebook addiction of students. In this
regard, relationship between these variables was examined in Table 6 below.

Table 6.
Relationship between Reading Speeds and Reading Attitudes, Reading Self-Competence Perceptions and
Facebook Addictions of Students.

Dostluk Semaver Kendi Reading attitude Self-efficacy Facebook

pacing  pacing pacing mean mean addict. mean
Dostluk pacing r 87 82" .04 14 -.04
p .00 .00 .60 13 .65
N 112 112 112 112 112
Semaver pacing r 87" 89" .01 .09 -.08
p .00 .00 92 31 34
N 112 112 112 112 112
Kendi pacing r 82" 89" .04 .09 -23°
p .00 .00 .63 .32 .01
N 112 112 112 112 112
Reading attitude mean r .04 .01 .04 45" -.01
p .60 .92 .63 .00 .84
N 112 112 112 112 112
Self-efficacy mean r 14 .09 .09 45" -28"
p .13 31 .32 .00 .00
N 112 112 112 112 112
Facebook addict. mean r -.04 -.08 -23 -.01 -28"
p .65 .34 .01 .84 .00
N 112 112 112 112 112
* p<.05
** p<.01

According to Table 6, a significant and positive relationship is observed between text-reading speeds.
Thus, it is expected from individuals who read any texts aloud to read other texts aloud as well. A
positive relationship is observed between perceptions of students towards their efficacy as readers and
reading speed and attitude. However, only the relationship with reading attitude from all these
relationships exhibits significance. In other words, reading self-competence perceptions of individuals
with positive attitude towards reading are positive and high. On the other hand, it may be said that
reading self-competence perceptions of individuals with increased Facebook addiction level are low. In
other words, it may be said that reading self-competences of participants decrease as addiction to
Facebook social media site increases.

According to Table 7, when a participant misread in any text genre, he or she also misread in other
text genres as well. Moreover, there is an inverse relationship between the number of misread words
and reading attitude and reading self-efficacy perception. In other words, individuals with high self-
competence perception and reading attitude may be said to make fewer mistakes during oral reading.

Table 8 shows the relationship between total word number read by students in three minutes and
number of misread words during this time. In this sense, a negative and significant relationship was
determined between oral-read word number and the number of misread words according to Table 8. In
other words, it may be said that number of misread words increases as oral reading speed increases in
all text genres.
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Table 7.
Relationship between Misreading and Reading Attitudes, Reading Self-Competence Perceptions and
Facebook Addictions of Students.

Dostluk  Semaver Kendi Reading Self-efficacy Facebook
accuracy accuracy accuracy attitude mean mean addict. mean
Dostluk accuracy r 637 437 221 -11 .05
p .00 .00 .02 .25 .59
N 112 112 112 112 112
Semaver accuracy r 63" 52" -.15 -.15 -.16
p .00 .00 .10 .10 .08
N 112 112 112 112 112
Kendi accuracy r 43" 527 -.02 .01 .07
p .00 .00 .81 .92 42
N 112 112 112 112 112
Reading attitude mean r 221" -15 -.02 45" -.01
p .02 .10 .81 .00 .84
N 112 112 112 112 112
Self-efficacy mean r -11 -.15 .01 45" -28"
p .25 10 92 .00 .00
N 112 112 112 112 112
Facebook addict. mean r .05 -.16 .07 -.01 -28"
p .59 .08 42 .84 .00
N 112 112 112 112 112
* p<.05
** p<.01
Table 8.
Relationship between Fluent Reading Speed and Number of Misread Words.
Dostluk Dostluk Semaver Semaver Kendi Kendi
pacing  accuracy pacing accuracy pacing accuracy
Dostluk pacing r .06 88" 221 83" -37
p .48 .00 .02 .00 .00
N 112 112 112 112 112
Dostluk accuracy r .06 -.10 36 -.14 19°
p .48 .29 .00 12 .03
N 112 112 112 112 112
Semaver pacing r 88" -.10 222" 88" -35"
p .00 .29 .01 .00 .00
N 112 112 112 112 112
Semaver accuracy r 221" 36 222" -.16 59"
p .02 .00 .01 .08 .00
N 112 112 112 112 112
Kendi pacing r 83" -14 88" -16 23"
p .00 12 .00 .08 .01
N 112 112 112 112 112
Kendi accuracy r -37" 19° 35" 59”7 -23°
p .00 .03 .00 .00 .01
N 112 112 112 112 112
* p<.05
** p<.01
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Discussion, Conclusion & Implementation

In this study conducted on determining status of fluent reading skills according to text genres, it was
determined that the situation story named Kendi Uzerine Kapanan Kéle Hakkinda was read significantly
faster than other texts (438.71). The essay genre text named Dostluk was ranked as the second, while
event story titled Semaver ranked as the last with 394.93 words in three minutes on average in terms of
reading speed. On the other hand, in a study conducted by Paige et al. (2015), it was determined that
secondary school students read a narrative text with a speed of 324.30 words in three minutes while
they read an informative text with a speed of 301.80 words. The difference between the findings of both
studies may be considered from contents of text genres used. In fact, in this sense both studies give the
same answer relating to the study problem. When text genre and content change, reading speed
changes as well. This finding was expressed by Graesser, Golding and Long (1991). In addition to these,
in another study conducted by Bastug (2012) with primary school 25" class students, no significant
difference was found between text genre variable and correct reading and reading speed of students,
but a relationship was found between this variable and prosody. In a study conducted by Barth et al.
(2014), as narrative feature in the text decreases, secondary school students read with a slower speed.
In general, it was found that text genres explained 55.00% of variance in fluency of oral reading. On the
other hand, it was seen in this study that the text Semaver as an event story was read with a slower
speed by the students.

Significance in terms of the number of misread words was found between article named Dostluk and
the other text genres against Dostluk and in favor of text named Kendi Uzerine Kapanan Kéle Hakkinda.
On examination of text genres in terms of correctly read total word number, the situation story named
Kendi Uzerine Kapanan Kéle Hakkinda ranked as the first with 435.97 words in total in three minutes,
while the event story named Semaver ranked as the last with 391.44 words in total in three minutes.
The fact that the text with the highest reading speed was Kendi Uzerine Kapanan Kéle Hakkinda may be
explained by the fact that the text was a situation story. A person conducting oral reading may be
interested in vocalizing the text instead for spending time on imagingthe events in his/her mind.
Moreover, the participants did not struggle to understand the text, because no success text was applied
relating to the text read within the scope of this study.

Another result is that the number of misread words increases as oral reading speed increases. A
similar result was revealed by Paige et al. (2015) as well. Basaran (2013) determined, despite not being
significant, a negative relationship between the number of misread words and speed in the study
conducted with 4™ grade students. Bastug and Akyol (2012) detected in the study conducted with
primary school (2"d-5th grade) students a medium-level relationship between correct reading and
reading speed, which means this appears as a problem not only in secondary schools and but also in
primary schools. Based on these results, a misunderstanding starting particularly with first reading
should be mentioned. Primary school teachers teaching students how to read compete students after a
while, and try to determine reading speed per minute during oral reading. Teachers try to increase
students’ reading speed per minute. Kuhn, Rasinski and Zimmerman (2014) state in their study that an
effective reading education should focus on reading with comprehension rather than speed. Oral
reading should be performed for improvement fluent reading and speaking skill, not for speed. This
mistake of teachers causes students to give importance to speed rather than prosody and fluency during
oral reading. Rasinski (2004: 49-50) states that improvement of reading speed is the primary purpose of
reading education, that some teachers in some schools suggest students to “accelerate” and that they
incorporate students into speed-oriented reading exercises. However, according to Rasinski (2004),
reading speeds of students will increase with their self-trust in skill of decoding words. Thus, reading
speed increase with improvement of fluent reading skill.

In this study, relationships between social media use, reading attitude and reading skill self-
competence perception of a reader towards himself/herself are examined. Significant and positive
relationship was observed between reading speeds of the texts. Positive relationship was observed
between perceptions of students towards their competences as readers and reading speed and attitude.
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It may be said that individuals with increased Facebook addiction level have decreased self-efficacy
perceptions. In other words, it may be said that reading self-efficacy perception of the participants
decreases as addiction to Facebook social media site increases. Tirkyllmaz (2015b) acquired a similar
result. The researcher determines in the study conducted on 506 secondary school students that
attitudes of the students towards reading, levels of understanding what is read and number of words
per minute with silent reading decrease as Facebook addictions of the students increase. These findings
are actually in parallel with the result that Facebook use affects academic success (Akdemir, 2013; Kuss
& Griffiths, 2011; Rouis et al. 2011). Moreover, Tirkyilmaz (2012b, 2014) determined that use of mass
media affected attitude towards reading negatively.

According to the findings of the study, a participant making mistake and misreading in any text genre
misreads in other text genres as well. In addition, a negative relationship is present between the number
of misread words and reading attitude and reading self-competence perception. In fact, the relationship
between reading self-efficacy perception level and reading speed should be statistically significant.
However, self-assessment of individuals is present in self-competence perception, while observation and
perception of these data is present in determination of fluent reading speed. Hence, it may be said that
the participants perceive their levels better than it isactually.

In conclusion, students of all levels should have fluent reading skill. As for a secondary school
student, he/she should already have this skill. This depends on a number of factors such as Turkish-
literature courses, course materials, teachers, environment, school, parents, etc. Thus, on consideration
of results obtained from this study, fluent reading studies on different genres of texts should be
conducted for students. Social media use of students should be observed and controlled. In addition,
further studies should be conducted for increasing their attitudes towards reading and reading self-
competences.
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Tiirkge Siiriim

Giris

27 Haziran 2004 tarihli “Kitaplar Sizi Sikici Bir insan Yapar” baslikl makalesinde Christina Nehring
(2004), “Kitaplar ¢ocuklari uyusturucudan uzak, cete dyelerini hapishane disinda tutar ve bildigimiz
kadariyla teroristleri de kapilardan igeri sokmaz.” diyor (Nehring, 2004). Buna kosut olarak Brottman
(2014: 16) kitaplar hayat kurtarma, sizi daha iyi ve daha ilging bir kisi yapma, sizi yoksulluktan kurtarma,
size nege, basari ve mireffeh bir gelecek verme giicline sahiptir, ifadesini kullaniyor. Benzeri ifadeler,
okumanin sosyoekonomik kalkinmaya olabilecek muhtemel etkisi, Altug, Filiztekin ve Pamuk (2008) ve
Veryeri Alaca ve Kintay (2015: 10) tarafindan da wvurgulanir. Bununla birlikte alanyazinda bazi
arastirmacilarin ulusal ve evrensel degerlerin aktarilmasinda edebiyat (riinlerinden yararlanmak
gerektigini ifade ettikleri de gorilmektedir (Arseven, 2005; Karatay, 2011; Kavcar, 1999; Kortenhaus &
Demarest, 1993; Oguzkan, 2001; Sever, 2008; Tomlinson & Lynch-Brown 1996; Tirkyilmaz, 2012a;
Wynne & Ryan, 1997). Ayrica Orhan Pamuk, Beyaz Kale isimli romaninda Hoca adini verdirdigi roman
kisisine yazdirdigi masalsi anlatilarla Cocuk Padisah’i ve onun aldigi kararlari etkileyebilmistir. Pamuk’un
romani bir kurmacadan ibarettir. Ancak kitaplarin, anlatilarin sundugu ortik iletilerle okur Gzerindeki
etkisini ortaya koymasi bakimindan uygun bir érnektir.

Kitaplar ve basili okuma materyalleri egitim 6gretim siiregleri, yasam boyu 6grenme igin son derece
onemli araglar olduguna gore bu araglarin bir bicimde okunup anlasilmasi gerekmektedir.Okuma
eyleminin temelinde anlamak, anlam kurmak vardir.Okuma eylemi, en basit tanimiyla semboller,
isaretler ve cesitli gorsellerle gdnderilen iletilerin anlasiimasi, anlamlandiriimasidir. Ozbay ve Bahar
(2012: 174) da bu ifadeleri destekler nitelikte, okumanin hangi agidan bakilirsa bakilsin, anlama ve
yorumlama isi oldugunu vurgularlar. Okuma, olagan kosullarda ilk ¢ocukluk déneminde edinilen bir
beceridir. Turkiye’de ilk okuma becerisi kazandirilirken tiimevarim yéntemi kullanilir ve dilin en kiguk
birimi olan sesten ciimleye dogru giden bir okuma becerisi edindirme sireci vardir. Bu siiregte ¢ocuklar
ilk 6nce sesli okumayi 6grenir. Cankld 6gretmen, cocugun okuma becerisi edinme sirecini yakindan
izlemek zorundadir.Bu da ancak sesli okuma ile gerceklestirilebilir.

Sesli okuma, gozle algilanip zihinle kavranan sozciik ya da s6zcik kiimelerinin konusma organlarinin
yardimiyla sdylenmesidir (Kavcar, Oguzkan & Sever, 2003: 43).Ulper (2010: 14), sesli okumayla ilgili
kapsamli bir tanim getirerek sesli okumanin yazili metnin Uretildigi dilin sdzciliksel ve dilbilgisel
ozelliklerini  taniyan bireylerin, belirli amaglar dogrultusunda birtakim stratejiler kullanarak
gerceklestirdikleri yinelemeli ve duyussal 6zelliklerin de etkili oldugu hizli ve otomatik olarak gergeklesen
sesli bir kod ¢6zme siireci oldugunu belirtmektedir.

Go6gus (1978: 64), sesli okumanin ortadgretimde de etkili oldugunu belirterek faydalarini su sekilde
ifade eder: “Sesli okuma goz hareketlerini diizenler, 6grenciler diizyazi yaninda manzumeleri de okuma
aliskanligl edinirler, metin daha anlasilir hale gelir, 6grenci okuma becerisinin gelisimini takip edebilir
ayrica sesli okuma dinleme becerisinin gelisimini saglar.”

Giines (2013) de Goglis (1978) gibi sesli okumaya yonelik olumlu goriisler ifade eder. Glines’e (2013)
gore sesli okuma, okuma dinleme ve konusma becerilerini gelistirebilmektedir. Gogus (1978) ve Giines’in
(2013) aksine Bamberger (1990: 12), “pek cok llkede, sinifta okuma yilksek sesle yapilir. Bu, 6grencileri,
bilingsiz olarak diisiince birimlerini kavrama yerine kelime kelime okumaya alistirir. Sik sik yliksek sesle
okuma, gerileme ile sonuglanir ve bir 6miir boyu slirecek okuma yanhsliklari baslatabilir” ifadesiyle sesli
okuma eylemine yonelik farkli bir bakis acisi getirmistir. Bununla birlikte Manguel (2007), sesli ve sessiz
okuma arasinda mukayese yaparken sesli okumanin paylasim 6zelliginden bahseder.Oysa sessiz okuma
okura kitap ve sozciikler ile kendisi arasinda kisitlanmamis bir iliski kurma olanagi vermektedir. Sézcikler
onlari seslendirme igin gegmesi gerekli siireden kurtulmus olmaktadir.Bu dogrultuda Kasten ve Yildirim
(2013), sesli okuma etkinliklerinin bir metnin bir baskasina okunmasini igerdigini belirtmektedirler.
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Verilere bakildiginda da sessiz okuma ile dakikada 250-400 kelime araliginda okunabilecegi ancak sesli
okuma ile daha az sayida kelime okunabilecegi ortaya gikmaktadir (Glines, 2013). Akgamete (1989: 436)
de buna kosut olarak “Sozli iletisimde saatte 9000 sodzclk aktarabilirken ortalama bir okuyucu saatte
27000 sozcuk okuyabilmektedir.” ifadesiyle sessiz okumanin dnemine atifta bulunmustur. Temizkan
(2009: 12) da sesli okumada goézlin kavradigini seslendirmenin bir siire aldigini, gorilen ile sdylenebilen
arasindaki ayrima “goz-ses genisligi” dendigini bildirmektedir. “Sézcikleri sesli okumak ile onlari gormek
arasinda suire bakimindan bir aralik vardir. Cok hizli ggrmemize ragmen sesli okuma daha uzun bir zaman
almaktadir” (Aktas & Gindiiz, 2015: 43).

“Sessiz okuma, yazinin gozle takip edilip anlasiimasidir” (Arici, 2008: 24).Birey, gozle takip yetenegini
gelistirdikce gobzin her bir sigramada gorduglu kelime sayisi da artacak, netlik alani genislemis
olacaktir.Ozbay’a (2009) gore sessiz okuma, gdz hareketleri ve beyinde meydana gelen okuma siirecine
dayanmakta ve sessiz okumanin kullanimi ile 6grencilerin akict ve hizh  okumalari
amaglanmaktadir.Bununla birlikte Dehaene’ye (2014: 45-50) gore zihnin bir s6zctigin telaffuzuna erisim
saglamadan o sozclUgin yazili halinden dogruca anlamina mi gittigi yoksa harfleri bilingsizce seslere
donistiirip sonrasinda o seslerden mi bir anlam g¢ikardigi sorusu kayda deger bir sorudur. Seslendirerek
anlamlandirma yalnizca geng okuyuculara has bir 6zelliktir. Yetiskinler sézcigin anlamina dogrudan
erisir ve bu da sozciikleri anlamadan 6nce zihinde telaffuz zahmetinden kurtarmaktadir. Dolayisiyla
sessiz okuma becerisinin bireye zaman kazandirdig séylenebilir.

Manguel (2007) 10.ylizyildan 6nce Batr'da sessiz okumanin tuhaf karsilandigini, hatta Blyik
iskender’in annesinden aldigi mektubu sessiz okuyunca askerlerinin sasirdigini, bazi din adamlarinin
sessiz okuma olarak dudaklari kipirdatarak fisiltiyla okunmasini 6nerdiklerini, soézciklerin yaziya
aktarilmasindan itibaren uzun siire makbul olan okumanin sesli okuma oldugunu yazmaktadir. Bununla
birlikte 21. ylzyilda sessiz okuma gerekli ve faydali bir okuma yéntemidir. Baymur (1946: 79), sessiz
okumanin dordinci siniftan itibaren akademik basarinin saglanmasi, hayat boyu ve her alanda
kullanilabilmesi, zaman ve enerjiden tasarruf saglamasi, 6grencilerin bireysel olarak ¢alismasini
saglamasi gibi yararlarindan bahsetmektedir.

Bu baglamda sesli ve sessiz okuma yontemleri lizerine ifade edilen gorisler dikkate alinarak 6grenci,
sesli okuma araciligiyla dilin telaffuz 6zelliklerini dogru kazanirken bu uygulamanin siklasmasiyla giincel
hayatin bir gerekliligi olan sessiz okuma ediniminde zorlanabilecegi duslnilebilir.Gegmiste edinilen
aliskanliklar, sonradan edinilecek aliskanliklara ket vurabilir.Baslangigta 6gretmen, okumada varilan
gelisme dizeyini yakindan takip etmek zorundadir.Bu da ancak sesli okuma ile olabilir. Ancak sesli
okumanin sadece anlama yoluyla degil, bir de anlatma yoluyla oldugu dusinilirse sessiz okuma ile
arasindaki fark kolayca gorilir. Dolayisiyla temel egitim ikinci basamakta 6gretmen artik 6grencisine
sesli okuma egitimini, konusma becerisini gelistirmeye yonelik olarak yaptirmalidir (Yalgin, 2002: 60).
Bununla birlikte arastirmacilar, sessiz akici okuma, sesli akici okuma ve okudugunu anlama becerileri
arasinda iliski tespit etmislerdir (Seok & DaCosta, 2014). Hudson vd. (2008: 14) akici okuma (dogruluga
ve hiza vurgu) ile anlama arasinda olumlu bir iliski oldugunu 6ne siirmek icin 6nemli 6lgiide kanit
bulundugunu belirtmektedirler. Rasinski’'ye (2004) gére de okuma akicihgl kesinlikle okudugunu
anlamay: etkiler.Akicihgin her bir yoni anlama ile acik bir sekilde baglantilidir.Hunley, Davies ve Miller
(2013: 2) birtakim c¢ahsmalarin, sesli okuma akiciliginin okudugunu anlama becerilerinin gigli bir
yordayicisi oldugunu gosterdigini bildirmektedirler.Kelimeler dogru okunmadan okuyucu, yazarin
kastettigi anlama ulasamayabilir ve kelimeyi dogru okumama metnin yanlis yorumlanmasina yol acabilir.

Kelime okumadaki zayif otomatiklik ve metin icindeki zahmetli, yavas hareket okuyucunun metni
yorumlama kapasitesini sinirlandirir. Zayif prozodi kelimelerin uygun olmayan ya da anlamsiz sekilde
gruplandirilmasina ya da uygun olmayan ifadelere basvurulmasina yol agabilir (Hudson, Lane & Pullen,
2005: 703). Rasinski vd. (2005) akici okuma becerisindeki yetersizligin anlama giigliklerine sebep
oldugunu belirlemislerdir. Rasinski (2001), besinci siniflara yoénelik ¢alismasinda da benzeri sonuglari
ortaya koymustur. Kuhn ve Stahl (2003), genel olarak akici okuma becerisindeki gelismenin okudugunu
anlamay! da olumlu yonde etkiledigini tespit etmislerdir. Ayni dogrultuda, Huang, Nelson ve Nelson
(2008: 37) da akici okumanin gelisimi ile anlama dizeyi arasindaki olumlu iliskiyi ortaya koyarlar. Okunan
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metinde yazarin génderdigi iletiyi anlamak okumanin istenen sonucudur.O halde hem sesli hem sessiz
okuma becerisinin akicilik kazanmasinin okuma eyleminin temelini olusturdugu séylenebilir.

Bilindigi Uzere Tirkiye’de 6grenciler, harflerin hangi seslerin karsiligi oldugunu 6grenip bu harfleri
basit cimleler iginde sesli okuyarak okuma becerisini elde etmektedirler.Sesli okuma, okuma becerisinin
kazandirilmasina ve Turkgenin sesletim ozelliklerinin farkina vardirilmasina hizmet etmektedir.Sesli
okumanin ilk okuma ve konusmadaki yeri yadsinamaz.Ancak sesli okumaya ayrilan sire arttik¢a
ogrencilerin sessiz okuma edimleri zarar gérebilmekte, sessiz okuma hizlari yavaslayabilmektedir.Ayrica
beyin, birden fazla ise ayni oranda enerji ayiramamaktadir.La Berge ve Samuels’in (1974) otomatiklik
kurami da buna isaret eder. Bu kurama goére beynin dikkat kapasitesi sinirhdir. Bu sinirh dikkat,
kelimelerin kodunu ¢dzmeye ve dogru seslendirmeye ayrildigi zaman metni okumanin asil hedefi olan
anlam kurma vyitirilmektedir. Sesli okurken metnin sesletiminin vyanisira anlagiimasi igin de
ugrasiimaktadir. Bu nedenle okuma yavaslamaktadir. Bu durumda 6zellikle ortaokuldan itibaren sessiz
okumaya ayrilan sire artirilmalidir.

Ote yandan sesli okumanin akici hale getirilmesi oldukga 6nemlidir. Bu &nem, Rasinski vd. (2005)
tarafindan da “akici okuma, lise égrencilerinin akademik gelisimleri icin olduk¢ca 6nemli bir etkendir”
ifadesiyle vurgulanmistir.Cetinkaya, Ates ve Yildirrm (2016: 812) da bu 6neme isaret ederek g¢ocuklara
nasil okumalari gerektigini 6gretmenin, 6gretmenligin en 6nemli gereklerinden biri olarak ifade edildigini
belirtmektedirler.Bu siiregte rol oynayan en onemli becerilerden biri olarak da akici okuma
gosterilmektedir.Akici okumanin nasil edinildigine dair Rasinski (2014) araba slirme ornegini
vermektedir.Buna goére araba sirmeyi 6grenen biri, dnce araba slrenleri gozlemler, onlar araba
sirerlerken yanlarinda bulunur.Daha sonra yaninda araba slirmeyi bilen biri bulunmak sartiyla
alistirmalara baslar. Yavas yavas kendi basina siirmeyi 6grenir, bu siiregte sik tekrarlar yapar ve sonunda
kendi basina iyi derecede araba siirmeyi 6grenir. Artik rehbere ve destege ihtiyagc duymadan araba
surebilecektir. Bu siire¢ model almayla baslar, rehberli bicimde devam eder ve sonunda bagimsiz bir
beceri durumuna gelir. Akicilik, okuma eyleminin bes alt bileseninden biri olarak tanimlanir (Huang,
Nelson & Nelson, 2008: 34).

Tablo1.

Okumanin Alt Bilesenleri (Huang et al. 2008).

Okuma Alt Bilesenleri Tanimlar

Fonemik farkindalik Ayri seslerin kelimelere donustiiriilmesi

Ses Harfler ve sesler arasindaki iliskiler sistemi

Akicihk Kelimeleri plirtizsiiz, dogru ve etkileyici bir yolla okuma
Kelime bilgisi Yazili kelimelerin taninmasi

Anlama Bir bolimi veya metni okuduktan sonra anlama seviyesi

Akicilik kavramini Harris ve Hodges (1981: 120), “(1) yazida veya konusmada fikirlerin yazili veya
sozli olarak bir cirpida acik bir bicimde ifade edilmesi; (2) sesli okuma sirasinda fikirlerin ifadesini
engelleyebilecek kelime tanima sorunlari olmaksizin okumak/ konusmak; (3) kolayca, sikinti cekmeksizin
konusma, okuma veya goésteri yapma yetenegi; (4) sinirl bir zamanda sozclkleri ya da daha buyuk dil
birimlerini Gretme yetenegi” olarak tanimlamaktadirlar. Rasinski, Yildirrm ve Nageldinger’e (2011: 255)
gore akicilik, metindeki kelimeleri dogru bicimde ve otomatik okumadan daha fazlasidir, akicilik ayni
zamanda metinlerdeki kelimeleri metnin anlamini yansitan ve giglendiren bir ifadeyle okumaktir.
Okuyucular, kelimeleri dogru bicimde ve zorlanmadan (otomatiklik) ¢6zebilmeli ve daha sonra ne
okuduklarinin farkinda olmak icin uygun ifadeyle onlari anlamli bélimlemelerin igine yerlestirebilmelidir
(Rasinski, 2006: 704).Rasinski (2014: 4) icinokuma akicihgi, yelpazenin bir ucundaki kelime tanima ile
diger uctaki okunan metinden anlam ¢ikarma arasindaki hayati bir bagdir.

Akicilik (fluency) kavrami hatali okunan kelime sayisi (accuracy), hiz (pacing) ve hatasizlik
(accumaticity) unsurlarini icermektedir (Paige, 2014). Paige vd. (2015: 108) tarafindan hatali okunan
kelime sayisi, ¢ dakika boyunca yanlis okunan, atlanan ve metinde yokken tretilen kelime sayisi; hiz Gg
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dakika boyunca okunan toplam kelime sayisi; hatasizlik ise bu g dakika icerisinde hatasiz okunan kelime
sayisi olarak tanimlanmaktadir. Bagka ifadeyle hatasizlik, G¢ dakika igerisinde okunan toplam kelime
sayisindan hatali okunan kelime sayisinin gikarilmasindan sonra elde edilen kelime sayisidir.Paige et al..
(2015) akici okuma becerisini i¢ dakikalik okuma siiresiyle 6lgmiis olmalarina ragmen azimsanmayacak
sayidaki ¢alismada Ogrencilere metinlerin bir dakika boyunca okutuldugu goérilmektedir (Akyol et al.
2014; Atkins, 2013; Basaran, 2013; Bastug & Keskin, 2012; Bilge, 2015; Hofstadter-Duke & Daly, 2011;
Huang, Nelson & Nelson, 2008; Hunley, Davies & Miller, 2013; Kaya & Dogan, 2016; Rasinski, Padak,
McKeon, Wilfong, Friedauer & Heim, 2005; Yildiz, Yildirim, Ates & Cetinkaya, 2009).

Akicilikta hatasiz okuma ve hizin yaninda 6ne ¢ikan 6nemli bir boyut da prozodidir. Esasinda prozodi,
konusmanin ritmik ve tonal yénini tanimlamada kullanilan dilbilimsel bir terimdir: s6zIi dilin muzigi
olarak da adlandirilabilir (Torgesen & Hudson, 2006: 4). Bastug ve Akyol (2012), akici okumanin énemli
unsurlarindan (glncist olan prozodinin, ayni zamanda mizik ve konusma terimi olarak da sikca
kullanildigini ifade etmektedirler.Prozodi daha ¢ok konusma ile ilgili dilsel bir terimdir.Konusmanin ritmik
ve tonlamali yénini anlatmak icin kullanilir.Daha 6nce 6zellikle konusma alaninda Gzerinde durulan bu
kavram, son zamanlarda akici okumaya yonelik calismalarin artmasi ile birlikte okuma alaninda da
dikkatleri tzerine gekmistir.Sesli okumada ise prozodi, metnin uygun bir sesle ahenkli bir bicimde
okunmasi olarak tanimlanabilir. Prozodi, konusma, muzik ve sesli okumada sesin kullanimiyla ilgili
tonlama, vurgulama, duraklama,bogumlama ve ritim kavramlarini igermektedir (Kaya & Dogan, 2016:
1443). Rasinski'ye (2014: 4) gore sesli okumada ifade ya da prozodi, akicihigin anlam ile baglantil
tarafidir. Yazarin amacini ve anlami yansitacak uygun ifadeyle bir seyi okumak icin okuyucunun parcayi
kavramanin bazi derecelerine sahip olmasi gerekir. Nitekim uygun ifadeyle sesli okurken okuyucu kendi
anlamasini anlami genisleten c¢esitli prozodik elementler (ses siddeti, vurgu, ifade vb.) kullanarak
zenginlestirir. Torgesen ve Hudson (2006) prozodiyi akiciik tanimlarina dahil etmenin en anlasilir
sebebinin, prozodi sayesinde okurun metni anlamasi oldugunu savunmaktadirlar.

ilgili Cahigmalar

Paige vd. (2015), calismalarinda 108 dokuzuncu sinif 6grencisinin farkli metin tirlerini akici okuma
hizlarini arastirmislardir.Bu arastirmada iyi okur ve zayif okur da akici okuma becerileri bakimindan ele
alinmistir.Arastirmacilar, bilgi verici metinlerin 6ykileyici metinlere kiyasla okunma hizinin daha yavas
oldugunu iyi okurlarin zayif okurlara oranla daha hizli okuduklarini belirlemislerdir.

Bununla birlikte, Turkiye menseli ¢calismalara bakildiginda Cetinkaya, Ates ve Yildirim (2016) ile Uslu
Ustten’in (2014) galismalari disinda arastirmalarin ilkégretim diizeyinde gergeklestirildigi ve ortadgretim
dlzeyinde akici okuma diizeyini belirlemeye yonelik bir ¢alisma olmadigi gérulmektedir (Basaran, 2013;
Bastug & Kaman, 2013; Bastug & Keskin, 2012; Beydogan, 2012; Cetinkaya, Ulper & Yagmur, 2015; Yildiz,
2013; Uzunkol, 2013).

Cetinkaya, Ates ve Yidirrm (2016), lise dilizeyindeki 0Ogrencilerin akici okuma becerileri ile
okuduklarini anlama becerileri arasindaki iliskiyi ortaya koymayi amaglamislardir.Bu amag dogrultusunda
105 lise 6grencisi arastirma sirecine dahil edilmistir.Arastirma bulgulari, dogru kelime tanima hizinin ve
prozodik okumanin okudugunu anlamay! olumlu yénde yordadigini géstermistir.Ote yandan dogrudan
ve yalnizca akici okuma ile ilgili olmasa da Uslu Ustten (2014) tarafindan yapilan ¢alisma 9.sinif
ogrencilerinin okuma gucligi kaynaklarinin belirlenmesini, 6grencilerin okumalarini ve karmasik edebf
metinleri anlamalarini gelistirmeyi, okuma akiciliklarini degerlendirmeyi amaclamistir. Bulgulara gore
o6grencilerin 9.sinifta olmalarina ragmen okuma guglikleri yasadiklari, 6gretmenlerin ise bu soruna
yonelik herhangi bir calisma yliritmedikleri belirlenmistir.

Yildirnm ve Rasinski (2014: 101) de Tirkiye’deki duruma isaret ederek Tirkce okuma akicilig
cahismalarinin dncelikle ilkokul siniflarina odaklandigini ve cesitli akicilik temelli okuma yetkinlikleri ile
okudugunu anlama arasindaki iliskileri arastirdigini bildirmektedirler. Yildirim ve Rasinski’ye gore (2014)
Tiirk akademisyenleri akici okumanin potansiyel dnemini daha da dikkate almaktadirlar.
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Arastirmanin Amaci

ilgili literatiir kapsaminda ortadgretim &grencilerinin akici okuma becerilerinin tespitine yonelik
¢alismalarin az sayida oldugu goriilmektedir. Bu baglamda yuriitilen bu arastirmayla ortadgretim
ogrencilerinin akici okuma becerilerini tespit etmek arastirmanin esas amacini olusturmaktadir. Diger
amaglar ise su sekildedir:

1. Ortadgretim ogrencilerinin metin tirleri bakimindan akici okuma hizlari, kelime tanima seviyelerinin
farkhlasip farklilasmadiginin belirlenmesi,

2. Ortadgretim 6grencilerinin akici okuma becerileri ile okumaya yoénelik tutumlari ve sosyal medya
araglarindan biri olan Facebook kullanim diizeyleri arasindaki iliskinin belirlenmesi amaglanmistir. Bu
arastirma sonucunda sosyal medya kullanimina, okumaya yonelik tutuma, metin tirlerine ve akici
okumaya yonelik onerilerde bulunulmus olacaktir.

Yontem

Arastirmanin Modeli

Bu calisma, nicel arastirma modelleri ile desenlenmistir.Bu modeller betimsel ve iliskisel tarama
modelleridir. Betimsel desen ile ortadgretim 6grencilerinin farkli metin tlrlerini akici okuma becerileri
ortaya konmustur. iliskisel tarama modeli kullanilarak da &grencilerin akici okuma becerileri ile okuma 6z
yeterlilik algilari, Facebook bagimhliklari ve okuma tutumlar arasindaki iliski incelenmistir (Karasar,
2008).

Katilimcilar

Arastirmaya Kirsehir il merkezinden 112 lise 6grencisi katilmistir. Ogrencilerden 62’si kiz, 50’si
erkektir. 2016-2017 Egitim-Ogretim Yili Giiz Yariyihnda adi gegen il merkezinde egitim égretime devam
eden bu &grencilerden 45’i dokuzuncu, 30’u onuncu sinif, 37’si on birinci siniftir. Orneklem segilirken
rastgele belirlenmis ve gonllilik esas alinmistir.

Veri Toplama Araglari

Arastirmanin verilerini toplamak amaciyla okuma metinleri ile Facebook bagimlilik, okur 6z yeterlik
ve okuma tutum oOlgekleri arag¢ olarak kullaniimistir. Okuma metinleri belirlenirken deneme, durum
oykisl ve olay oykusa turlerinden Tablo 2’de verilen lger metin 54 6gretmene okutularak lise
diizeyindeki 6grencilere uygunluk bakimindan her bir metne bes puan tzerinden bir puan takdir etmeleri
istenmistir. Bu puanlama sonucunda 6ne g¢ikan her tiirden birinci metin arastirmada ara¢ olarak
kullanilmigtir.Farkli tiirden metinlerin arag olarak kullanilmasinin amaci, hem akademik yasamda hem de
ginlik hayatta genellikle karsilasilan metin tirleri olmasidir.

Tablo 2.

Okuma Metinlerine iliskin Ogretmenlerin Verdigi Puanlar.

Tiir Yazar Kitap adi Puan

Deneme Sabahattin Kudret Aksal Gecmisle Gelecek 3.50
Tahsin Ycel Yalinlik-Agiklik 2.86
Sabahattin Eyliboglu Dostluk 4.00

Durum Ferit Edgl Les 4.12

Oykisii Murat Gulsoy Kendi Uzerine Kapanan Kéle Hakkinda 4.16
Adalet Agaoglu Karanfilsiz 4.09

Olay Sait Faik Semaver 4.25

Oykiisi.  Haldun Taner Bir Kavak ve insanlar 3.62
Sait Faik Bir ilkbahar Hikayesi 3.66
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Tablo 2’de yer alan 6gretmenlerin puanlamalarina gére deneme tiriinde Sabahattin Eylboglu’na ait
Dostluk, durum 8ykisi tiriinde Murat Giilsoy’un Kendi Uzerine Kapanan Kéle Hakkinda ve olay &ykiisii
olarak da Sait Faik’in Semaver’i ¢calismada kullaniimak Gzere okuma metni olarak segilmistir. Secilen
metinlerin okunabilirligine iliskin 6zellikler Tablo 3’te verilmistir.

Tablo 3.

Metinlerin Okunabilirlik Ozellikleri.

Metnin bashg: Kelime Ciimle Hece Kelime/ Hece/ Hece/ Atesman

Sayisi  Sayisi  Sayisi  Cimle Kelime Ciimle Formiili

Kendi Uzerine Kapanan Kéle 731 87 2050 8.40 2.80 23.56 64.41

Hakkinda (Orta)

Dostluk 631 43 1686 14.47 2.67 39.20 53.28
(Orta)

Semaver 968 121 2482 8.00 2.56 20.00 75.10
(Kolay)

Kendi Uzerine Kapanan Kéle Hakkinda (Durum é&ykiisii): Murat Giilsoy’un Tanri Beni Gériiyor mu
adh 6yki kitabinda yer alan bu metin 731 kelime, 87 ciimle ve 2050 heceden olusmaktadir. Ciimle basina
ortalama 8.40 kelime, kelime basina 2.80 hece, cimle basina ise 23.56 hece dismektedir.Bu veriler
Isiginda Atesman (1997) Okunabilirlik Formiline gbére bu metnin orta giglikte (64.41) oldugu
belirlenmistir.

Dostluk (Deneme): Sabahattin Eyliboglu’na ait bu deneme, Oya Adali’'nin Anlamak ve Anlatmak isimli
kitabindan alinmistir. Metin toplamda 631 kelime, 43 cimle ve 1686 sozciikten olusmaktadir. Ciimle
basina ortalama 14.47 kelime ve 2.67 hece dismektedir. Bu metnin Atesman Okunabilirlik Formuline
gore orta diizeyde (53.28) okunabilir oldugu séylenebilir.

Semaver (Olay 6ykiisii): Sait Faik’in ayni baslikli 6ykd kitabindan alinan metin, 968 sézclk, 121 climle
ve 2482 heceden olusmaktadir.Bu oykide ciimle basina ortalama 8.00 sozciik ve 20.00 hece
diismektedir.Ayrica kelime basina ortalama 2.56 hece bulunmaktadir. Atesman Okunabilirlik Formiiliine
gore kolay okunabilir (75.10) duzeydedir.

Facebook Bagimhilik Olgegi, Okur Oz Yeterlilik Olgedi, Okuma Tutum Olgegi: Bu arastirmada,
Andreassen vd. (2012) tarafindan gelistirilip Ttirkyilmaz (2015b) tarafindan Tlrkgeye uyarlanan Facebook
Bagimhligi Olcegi; Ulper, Yayl ve Karakaya (2013) tarafindan gelistirilen Okur Oz Yeterlik Olgegi ile
Tiirkyllmaz ve Aydemir’in (2014) gelistirdigi Okumaya Yénelik Tutum Olgegi kullaniimistir.Bu &lgekler,
arastirmacilar tarafindan AFA ve DFA islemlerinden gecirilerek test edilmislerdir.Bu arastirma
kapsaminda ilgili 6lceklerin Alfa giivenirlik degerlerine bakilmistir.Buna gére Okuma Tutum Olgegi .70,
Facebook Bagimlilik Olcegi .94 ve Okur Oz Yeterlik Olcegi ise .84 a giivenirlik degerine sahiptir.Bu
degerler; 6lgme araglarinin hem maddeleri ve faktorleri hem de geneli igin givenilir tutarli, kararli ve
objektif dlcimler yapabildigini gostermektedir (Balci, 2009; Bliylikoztiirk, 2008; Tekin, 1996).

Veri Toplama Siireci

Calisma, 2016-2017 Egitim-Ogretim Yili GUz Yariyilinda, Kirsehir il merkezindeki liselerde
ylratulmistir. Arastirmaya konu olan o6lgekler dersliklerde toplu olarak uygulanmis ve sonrasinda bu
dersliklerdeki 6grenciler, okul idarelerince uygun goriilen alanlara birer birer alinmis ve buralarda her bir
metin igin lGger dakika zaman verilmistir. Arastirmaci, 6grencilerin ses kayitlarini almis, her bir metinde
6grencinin kaldigi yeri isaretlemis ve bir sonraki metnin okunmasini saglamistir. Bununla birlikte
6grencilerin okumasina hicbir bicimde miidahale edilmemistir. Slire¢ sonunda ses kayitlari arastirmaci
tarafindan dinlenmis ve veriler SPSS 21 istatistik programina aktariimistir. Ses kayitlarinin islenmesi
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sirecinde Ug¢ dakikada okunan toplam kelime sayisi hiz olarak kaydedilmis; atlanan, yanhs okunan
kelimeler ise hata olarak kaydedilmistir. Toplam okunan kelime sayisindan (hiz), hatali okunan kelime
sayisi ¢ikarilmis elde edilen sonug ise hatasiz okunan kelime olarak kaydedilmistir.

Bulgular

Bu boéliimde arastirmada yaniti aranan sorular, temel alinarak elde edilen bulgulara yer verilmistir.

Tablo 4.

Metin Tiirlerine Gére Okuma Hizi, Hatali ve Hatasiz Okuma Ortalamalari.

Metin Bashg Ortalama Hizi Hata Hatasiz
Kendi Uzerine Kapanan Kéle Hakkinda 438.71 2.85 435.97
Dostluk 400.86 7.72 393.14
Semaver 394,93 3.89 391.44

Tablo 4’e gore durum 6ykisi en hizli (438.71) okunan metin iken en yavas (394.93) okunan metin bir
olay 6ykusl olan Semaver’dir. En gok hatali (7.72) okunan metin Dostluk isimli deneme iken en az hatal
(2.85) okunan metin, durum &ykisi olan Kendi Uzerine Kapana Kéle Hakkinda’dir.

Tablo 5.
Metin Tiirlerine Gére Okuma Hizi, Hatali ve Hatasiz Okuma Ortalamalarinailiskin Tek Yénli Varyans
Analizi (ANOVA).

Varyansin kaynagi Kareler toplami  sd Kareler ortalamasi F p
Okuma hizi Gruplar arasi 126343.48 2 63171.74 17.77 .00
Gruplar igi 1183581.67 333 3554.29
Toplam 1309925.15 335
Hata Gruplar arasi 1468.43 2 734.21 16.16 .00
Gruplar ici 15121.14 333 45.40
Toplam 16589.57 335
Hatasizlik Gruplar arasi 142653.00 2 71326.50 19.73 .00
Gruplar igi 1203754.24 333 3614.87
Toplam 1346407.25 335

Tek yonli varyans analizinin varsayimlarindan biri de verilerin normal dagihm géstermesinin gerekli
olmasidir. Bu baglamda Kolmogorov-Smirnov Normal Dagilim Testi sonuglarina gore verilerin normal
dagihm gosterdigi anlasilmistir (p>, 05). Tablo 5 incelendiginde Farkli tirden metinlerin okunmasina
iliskin yapilan Anova testinde anlamhlk tespit edilmistir. Bu anlamliigin hangi metin tirinden
kaynaklandigina dair yapilan Scheffe testine gére okuma hizinda Kendi Uzerine Kapanan Kéle bashkli
durum oykuslnin anlamh farklihiga neden olacak diizeyde diger metinlerden daha hizh okundugu
belirlenmistir. Katilimcilar durum oykiisini (¢ dakikada ortalama 438.71 kelime hizla okurlarken
deneme tirindeki metni 400.86 kelime hizla, Semaver isimli o6ykiyl ise 394.93 kelime hizla
okumuglardir.

Hatali okunan kelime sayisi bakimindan metin tirleri arasindaki fark incelendiginde anlamlilik tespit
edilmistir. Bu anlamlilik Dostluk isimli deneme ile diger metin tirleri arasinda Dostluk aleyhine
gerceklesmistir. Dostluk isimli metin okunurken (¢ dakikada ortalama 7.72, Semaver okunurken 3.89
hata, Kendi Uzerine Kapanan Kéle okunurken 2.85 hata yapilmistir. Hatasizlik bakimindan sesli okumalar
incelendiginde Kendi Uzerine Kapanan Kéle Hakkinda isimli metnin daha ¢ok sayida kelime ile (435.97)
okundugu belirlenmistir. Semaver isimli 6ykinin U¢ dakikada okunan hatasiz kelime sayisi en az
diizeydedir (391.44). Bu (g farkli metne iliskin elde edilen ortalama hatasiz kelime okuma sayisi
arasindaki fark, Kendi Uzerine Kapanan Kéle Hakkinda isimli metni okuma lehine gerceklesmistir.
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Bununla birlikte arastirmanin alt problemlerinden biri de 6grencilerin akici okuma becerileri ile
okumaya yonelik tutum, okuma becerisi 6z yeterlik algilari ve Facebook bagimhlklari arasinda anlamli bir
iliski olup olmamasidir. Bu baglamda belirtilen degiskenler arasi iligki Tablo 6’da incelenmistir.

Tablo 6.
Ogrencilerin Okuma Hizlari ile Okuma Tutumlari, Okuma Ozyeterlik Algilari ve Facebook Bagimliliklari
Arasindaki fliski.

Dostluk Semaver Kendi Okuma tutumu Ozyeterlik Facebook
hizi hizi hizi ortalama ortalama bagimhigi ort
Dostluk hizi r 87 82" .04 14 -.04
p .00 .00 .60 13 .65
N 112 112 112 112 112
Semaver hizi r 87" 89" .01 .09 -.08
p .00 .00 92 31 34
N 112 112 112 112 112
Kendi hizi r 82" 89" .04 .09 -23"
p .00 .00 .63 .32 .01
N 112 112 112 112 112
Okuma tutumu r .04 .01 .04 45" -.01
ortalama p .60 .92 .63 .00 .84
N 112 112 112 112 112
Ozyeterlik ortalama r 14 .09 .09 45" -28"
p .13 31 .32 .00 .00
N 112 112 112 112 112
Facebook bagimlig r -.04 -.08 23" -.01 -28"
ortalama p .65 34 .01 .84 .00
N 112 112 112 112 112
* p<.05
** p<.01

Tablo 6’ya gore metinleri okuma hizlari arasinda anlamli ve olumlu yonde bir iliski gbzlenmektedir.
Dolayisiyla herhangi bir metni sesli olarak hizli okuyan bireylerin diger metinleri de sesli olarak ayni hizda
okumasi beklenmektedir. Ogrencilerin bir okur olarak yeterliliklerine yénelik algilari ile okuma hizi ve
tutumu arasinda olumlu yonde iliski gézlenmektedir. Ancak sadece bu iliskilerden okuma tutumu ile
arasinda olan iliski anlamlilik géstermektedir. Bagka bir ifade ile okumaya ydnelik olumlu tutuma sahip
olan bireylerin okuma &z yeterlik algilari da olumlu ve yiiksek seyretmektedir. Ote yandan Facebook
bagimlilik diizeyi artan bireylerin okumaya yonelik 6z yeterlik algilarinin da distigi soylenebilir. Baska
bir sekilde soylemek gerekirse Facebook sosyal paylasim sitesine olan bagimhhk arttikca katilimcilarin
okuma 6z yeterliklerinin azaldig1 sOylenebilir.

Tablo 7’ye goére herhangi bir metin tlrlinde hata yapan, yanlis okuyan bir katiimci diger metin
turlerinde de yanhs okumustur. Bununla birlikte hatali okunan kelime sayisi ile okuma tutumu ve okuma
oz yeterlik algisi arasinda ters yonde bir iliski s6z konusudur. Baska bir ifade ile 6z yeterlik algisi ve
okumaya yonelik tutumu yiiksek bireylerin, metni sesli okurken daha az hata yaptiklari séylenebilir.

Tablo 8'de 6grencilerin (i¢ dakikalik siirede okuduklari toplam kelime sayisi ile bu siire zarfindan
hatali okunan kelime sayilari arasindaki iliski gosterilmistir. Bu baglamda Tablo 8’e gore sesli olarak
okunan kelime sayisi ile hatali okunan kelime sayisi arasinda olumsuz yonde ve anlamh bir iligki
belirlenmistir. Baska bir ifadeyle metin tirlerinin hepsinde sesli olarak okuma hizi arttikga hatali okunan
kelime sayisinin da arttigi séylenebilir.
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Tablo 7.

Ogrencilerin Okuma Hatalari ile Okuma Tutumlari, Okuma Ozyeterlik Algilari ve Facebook Bagimiliklari

Arasindaki iliski.

Dostluk  Semaver Kendi hataOkuma tutumu Ozyeterlik Facebook
hata sayisi hata sayisi sayisi ortalama ortalama bagimlilik ort.
Dostluk hata sayisi r 637 437 221 -11 .05
p .00 .00 .02 .25 .59
N 112 112 112 112 112
Semaver hata sayisi  r 63" 52" -.15 -.15 -.16
p .00 .00 .10 .10 .08
N 112 112 112 112 112
Kendi hata sayisi r 43" 52" -.02 .01 .07
p .00 .00 .81 .92 42
N 112 112 112 112 112
Okuma tutumu r -21 -15 -.02 45" -01
ortalama p .02 .10 .81 .00 .84
N 112 112 112 112 112
Ozyeterlik ortalama r -.11 -.15 .01 45" -28"
p 25 10 92 .00 .00
N 112 112 112 112 112
Facebook bagimlilik r .05 -.16 .07 -.01 28"
ortalama p .59 .08 42 .84 .00
N 112 112 112 112 112
* p<.05
** p<.01
Tablo 8.
Akici Okuma Hizi ve Okuma Sirasinda Hatali Okunan Kelime Sayilari Arasindaki iliski.
Dostluk Semaver Semaver Kendi hata
Dostluk hizi hata sayisi hizi hata sayisi Kendi hizi sayisi
Dostluk hizi r .06 88" -21 83" -37
p A8 .00 .02 .00 .00
N 112 112 112 112 112
Dostluk hata sayisi r .06 -.10 36 -.14 19"
p 48 .29 .00 12 .03
N 112 112 112 112 112
Semaver hizi r 88" -.10 222" 88" -35"
p .00 .29 .01 .00 .00
N 112 112 112 112 112
Semaver hata sayisi  r 221" 36 222" -.16 59"
p .02 .00 .01 .08 .00
N 112 112 112 112 112
Kendi hizi r 83" -14 88" -16 -23"
p .00 12 .00 .08 .01
N 112 112 112 112 112
Kendi hata sayisi r -37" 19° -35" 59" 23"
p .00 .03 .00 .00 .01
N 112 112 112 112 112
* p<.05
** p<.01
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Tartisma, Sonug ve Oneriler

Metin turlerine gore akici okuma becerisinin durumunu tespit etmeye yonelik olarak gergeklestirilen
bu calismada Kendi Uzerine Kapanan Kéle adli durum &ykiisiiniin anlamli farkliliga neden olacak diizeyde
diger metinlerden daha hizli okundugu belirlenmistir (438.71). Deneme tlriindeki Dostluk baslikli metin
ikinci sirayi alirken okuma hizi bakimindan (i¢ dakikada ortalama 394.9 kelime ile Semaver baslikh olay
dykiisii son sirayl almistir. Ote yandan Paige vd. (2015) tarafindan yapilan calismada lise 8grencilerinin
anlatiya dayal 6ykileyici bir metni t¢ dakikalk sirede ortalama 324.30 kelime hizla, bilgi verici metni ise
301.80 kelime hizla okuduklari belirlenmistir. iki calismanin bulgularindaki farkliigin kullanilan metin
tirlerinin iceriklerinden kaynaklandigi dusinulebilir. Aslinda bu baglamda her iki calisma da arastirma
problemine ayni cevabi vermektedir. Metin turd, igerigi degistiginde akici okuma hizi da
farkhlagmaktadir. Bu durum Graesser, Golding ve Long (1991) tarafindan da ifade edilmistir. Bunlara ek
olarak Bastug (2012) tarafindan ilkogretim 2-5.sinif 6grencileriyle yapilan ¢alismada ise metin tiri
degiskeni ile 6grencilerin dogru okuma ve okuma hizi arasinda anlamh bir iliski bulunmamis, bu degisken
ile yalnizca prozodi arasinda iliski bulunmustur. Barth vd. (2014) tarafindan yapilan ¢alismada, metindeki
oykileyici olma ozelligi azaldik¢a ortaokul 6grencilerinin daha yavas okuduklari bulunmustur. Genel
olarak metin &zelliklerinin sesli okuma akiciligindaki varyansin %55.00’ini agikladigi bulunmustur. Ote
yandan bu calismada ise olay oykiisi olan Semaver metnini Ogrencilerin daha yavas okuduklari
gorulmektedir.

Yanlis okunan kelime sayisi bakimindan anlamlilik Dostluk isimli deneme ile diger metin tirleri
arasinda Dostluk aleyhine, Kendi Uzerine Kapanan Kéle Hakkinda isimli metni okuma lehine
gerceklesmistir. Hatasiz okunan toplam kelime sayisi bakimindan metin tirleri incelendiginde Ug¢ dakika
boyunca toplam 435.97 kelime ile Kendi Uzerine Kapanan Kéle isimli durum &ykisiiniin ilk sirayi aldig
Semaver isimli olay 6ykisiuniin ise 391.44 kelime ile toplam okunan kelime sayisi bakimindan son sirada
yer aldigi gériilmektedir. Okuma hizinin en fazla oldugu metnin Kendi Uzerine Kapanan Kéle Hakkinda
olmasi, metnin durum oykist olmasiyla agiklanabilir. Sesli okuma yapan kisi, olaylari zihninde
canlandirmaya zaman ayirmak yerine metni seslendirmekle ilgilenmis olabilir. Ustelik katiimcilar metni
anlamaya da c¢aba sarf etmemislerdir. Clinkli bu arastirma cergevesinde okunan metne iliskin herhangi
bir basari testi uygulanmamistir.

Arastirmaya iliskin sonuglardan biri de metinleri sesli olarak okuma hizlari arttik¢a hatali okunan
kelime sayisinin da artmasidir. Benzeri bir sonug Paige vd. (2015) tarafindan da ortaya konulmustur.
Basaran (2013) da 4.sinif 6grencileriyle yaptig calismasinda yanlis okunan kelime sayisi ile hiz arasinda
anlamli olmasa da negatif bir iliski oldugunu belirlemistir. Bastug ve Akyol (2012) ise ilkogretim (2-5.
sinif) 68rencileriyle yaptiklari galismalarinda dogru okuma ile okuma hizi arasinda orta dzeyli bir iligki
tespit etmislerdir. Bu da demektir ki bu durum yalnizca ortaégretimde degil ilkégretimde de bir sorun
olarak ortaya ¢ikmaktadir. Bu sonuglara dayali olarak 6zellikle ilk okumayla birlikte baslayan bir yanlis
algilamadan bahsetmek gerekir.Ogrencilerine okumayi 6greten ilkokul 6gretmenleri bir siire sonra onlari
yaristirir ve onlarin sesli okuma sirasinda dakikada kag kelime hizla okudugunu belirlemeye calisirlar.
Ogretmenler, &grencilerinin dakikada okudugu kelime sayisini artirmaya calisirlar. Kaldi ki Kuhn, Rasinski
ve Zimmerman (2014) calismalarinda etkili bir akici okuma egitiminin hizdan daha ziyade anlayarak
okumaya odaklanmasi gerektigini ifade ederler. Sesli okuma, hiz igin degil, akici okuma ve konusma
becerisini gelistirmek icin yapiimalidir. Ogretmenlerin icinde bulundugu yanilgi, grencilerin sesli okuma
sirasinda prozodiye, akiciliga 6nem vermeleri yerine hiza 6nem vermelerine neden olmaktadir. Rasinski
(2004: 49-50), okuma hizinin gelistiriimesinin okuma egitiminin baslica amaci oldugunu bazi okullarda
o6gretmenlerin 6grencilere “hiz kazanmay1” 6gltledigini ve 6grencileri anlamdan ziyade hiza yénlendiren
okuma alistirmalarina kattiklarini belirtmektedir. Halbuki Rasinski'ye (2004) gore, 6grencilerin okuma
hizlari, kelimelerin kodunu ¢dzme yetisinde kendilerine glvendikleri zaman gelisecektir. Dolayisiyla
okuma hizi da akici okuma yetisinin gelisimi ile artabilecektir.

Bu galismada sosyal medya kullanimi, okuma tutumu ve okurun kendisine yénelik okuma becerisi 6z
yeterlik algisi arasindaki iliskiler de ele alinmistir. Metinleri okuma hizlari arasinda anlaml ve olumlu
yonde bir iliski gdzlenmektedir. Ogrencilerin bir okur olarak yeterliliklerine yénelik algilari ile okuma hizi
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ve tutumu arasinda olumlu yoénde iliski gdzlenmektedir. Facebook bagimlilik dizeyi artan bireylerin
okumaya yonelik 6z yeterlik algilarinin da azaldigi sdylenebilir. Baska bir deyisle Facebook sosyal
paylasim sitesine olan bagimhhk arttikca katilimcilarin okuma vyeterliklerinin azaldigi soylenebilir.
Tarkyilmaz (2015b) da benzeri bir sonucu elde etmistir. Arastirmaci, 506 ortadgretim 6grencisi lizerinde
ylrattigld calismasinda 6grencilerin Facebook bagimhliklar arttikga okumaya yonelik tutumlarinin,
okudugunu anlama diizeylerinin ve sessiz olarak dakikada okuduklari kelime sayilarinin distiguni
belirlemistir. Bu bulgular aslinda Facebook kullaniminin akademik basariyi etkilemesi sonucu (Akdemir,
2013; Kuss & Griffiths, 2011; Rouis et al., 2011) ile ayni dogrultudadir. Ayrica Tirkyllmaz (2012b, 2014)
kitle iletisim araglarinin kullaniminin okumaya yonelik tutumu olumsuz etkiledigini belirlemistir.

Arastirma bulgularina goére herhangi bir metin tiirinde hata yapan, yanlis okuyan bir katilimci diger
metin tlrlerinde de yanlis okumustur. Bununla birlikte hatali okunan kelime sayisi ile okuma tutumu ve
okuma 06z yeterlik algisi arasinda ters yonde bir iliski s6z konusudur. Aslinda okuma 6z yeterlik diizeyi ile
okuma hizi arasindaki iliskinin istatistiksel anlamlilik tasimasi gerektigi distnllir. Ancak 6z yeterlik
algisinda bireylerin kendilerine yonelik degerlendirmeleri s6z konusu iken akici okuma hizlarinin
belirlenmesinde gbzlem ve bu verilerin arastirmaci tarafindan algilanmasi s6z konusudur. Bu nedenle
katiimcilarin kendilerini gercek diizeylerinden daha iyi olarak algiladiklari sdylenebilir.

Sonug olarak her diizeyde 6grenci, akici okuma becerisini edinmis olmalidir. Ortadgretim diizeyindeki
bir 6grenci ise zaten bu beceriye sahip olmalidir. Bunun gergeklesebilmesi Tirkge-edebiyat dersleri, ders
materyalleri, Ogretmenler, c¢evre, okul, ebeveyn gibi pek ¢ok etmene baglidir. Dolayisiyla bu
arastirmadan elde edilen sonuglar dikkate alindiginda 6grencilerin farkh tiirden metinler tGzerinde akici
okuma calismalari yapmasi saglanmalidir. Ogrencilerin sosyal medya kullanimlari gdzlenmeli ve
denetlenmelidir.Bunun yani sira onlarin okumaya yoénelik tutumlari ve okuma 06z vyeterliklerinin
artirilmasi icin gereken ¢alismalar yapiimalidir.
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