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ABSTRACT

Attachment is a strong emotional connection that divithual develops against an object or person. Attachment
to the school is a basic psychological need in ternisadihg belonging to the group, believing that it is valued
and respected as a member of the school. This study wasiazaut in order to examine the attachment status of
high school students in terms of various variables.tRekl screening model was used in the research. The study
is composed of high school students studyiniyigde. The data of the study were obtained using the Personal
Information Form and the Arrow Attachment Scale on tbeléscents and the Parent / Peer Attachment Inventory
Short Form. The data were processed into the SPSS packagenprand the normality test was performed to
determine the tests to be used in the study. As a gl analysis made, it was understood that the datatlid n
show normal distribution, so non-parametric tests weaes. Within this scope; Mann Whitney U test for two
categorical variables, Kruskal Wallis test for the asialpf variables with three or more categories, andr&aa
correlation analysis for the analysis of the effedtgariables. As a result of the analysis of the dtaas seen

that there was a statistically significant differeneeneen the levels of attachment to the school accordirigeto t
gender variable, but there was a significant differenéavior of boys in terms of teacher attachment. Whileethe
was no significant difference in the attachment to &#esub-dimensions depending gender, it was seen that the
average order of men was lower than women. The findihtieastudy showed that the level of attachment to the
school significantly differed according to the level afisfaction with the school. Accordingly, those who are
satisfied with the school have less attachment to theokc Another area of attachment that high school
satisfaction affects is the attachment to friends.s€hwho are satisfied with their high school they &ndysng

are found to have a significantly lower level attachnterfitiends than those who are not. Satisfaction witbach
also affects the attachment to the teacher. For thoseaveheatisfied with their school, the total scoreshef
teacher attachment sub dimension are found to be lowetttbae who are not satisfied. According to the results
obtained in the research, the cohabitation statuseoparents does not make a meaningful difference in t@frms
the attachment of the high school students to the scha@oid$, and teachers. The grade level influences the
attachment to the school; there was a significant differéetween the students in the first grade and those in th
third grade. On the other hand, this situation doesn't affecattachment level to the teacher. This result shows
that there is a significant positive correlation betwt total scores of the mother attachment scale aridttie
score of school attachment scale in the adolesceh&seTwas a significant positive correlation between total
scores of the father attachment scale and total scbseti@ol attachment scale to adolescents.

INTRODUCTION

The school is one of the important carriers in solifiel a tool that will contribute to the life routine of the
individual. Education that aims to give terminal behaviorsnttividuals offers important opportunities for
personal development. There may be differencesrimittal behaviors that are different for each society and
culture, as well as differences in the social belongfrtge individual and the attachment to the educationaise
the educational philosophy adopted by society and the aims ddteducan influence the type and number of
terminal behaviors. At the same time, the school, wisideen as a unifying tool for social cohesion and social
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peace, has an important role in the development of tienn8ecause of this reason, it is an important research
topic to determine the students' attachment levels to sahdat the same time to their parents.

Individuals live in different social contexts throughchgit lives. As one of these social environments, thealch

is one of the basic environments that the individualdea®loped over many years and experiences in education
and teaching. Turkish Language Institute (2017) defines the term 'school' as ‘The educational institution where the

kind of knowledge, skills, and habits are taught and gairgdasdy according to certain purposes; An education
community consisted of students, teachers, and adnaiuistr The name given to the trend, form, and opinion
that have certain quaillis and characteristics in the branch of science, philosophy, and art’.

The school is a realistic field that is intertwinediwthe society and the social life-related behaviotb@btudents

are rehearsed. School and school experiences have plgosain the life and development of the individual. Yet
processes and interactions in the school provide oppoéesuridr individuals to gain different thoughts and
behaviors.Yiiksel (2002) points out that some students are generally unhappy gdiogtto school and that
negative attitudes such as hating some lessons arepidigad on the education system. Educators are of the
opinion that such negativities are largely due to the educhtionditions and school conditions. The attitudes
that students develop in this situation directly affaeir attachment to school. Attachment to the schooffisete

as a basic psychological need in terms of feeling belgnigi the group, believing that it is valued and respected
as a member of the school (Akt. Savi, 2011).

Mouton, Hawkins, McPherson, and Copley (1996) indicate shalents with low school attachment level are
lonely and isolated in their school life, perceived theweseas outsiders from the school community, and receive
low support and encouragement from school staff and pleeasldition, LeCroy and Krysik (2008) stated that
academic achievement rises as the level of attachmeneiases, while students who receive support from their
family and teachers have higher school attachment ledeh@er academic achievement. Zhang and Messner
(1996) found that school attachment and school quality weresiglyeelated to the risk of involving crime. These
findings in the field indicate the critical importanoieschool and school attachment for individual develepim
There are different theoretical explanations for &ttant. According to the accepted attachment theory, the
emotional ties between the child and the people who raised #ifect the social, emotional and cognitive
development of the child. According to Bowlby, these strengtional ties in the attachment develop inner
patterns involving the child's feelings, perceptions and expetsatioout herself and others. These patterns guide
the child's interpersonal relationships throughout hiseniife (Savi 2011Giinaydin and Ark., 2005). In a study
conducted with pre-school children by DeMulder, Denham, Schandt,Mitchell (2000), it was observed that
both boys and girls with less secure attachment in mmathers showed much more aggression in the pre-school
period. Boys who are more securely attached to their madhersore closely attached to their preschool teachers
and are found to be more popular than their nursery-spleeos.

Duchesne et al. (2009), in their study of 629 young adoleséentsl that attachment to mother predicted teacher-
academic worries of the young adolescent about the trangitimiddle school.

O'Connor, Collins and Supplee (2012) 1140 A longitudinal study ahen® and children shows that insecure
attachment in early childhood is associated with latellsbdd exclusionary and internalizing behaviors; Having
negative relationships with the teacher in childhooctliated to outward orientation behavior in the following
years; The effects of seclusion and insecurity onreatzing and internalizing behaviors in late childhood have
been achieved through childhood teacher-child relationsiig®arly externalization and internalizing behaviors.
In a longitudinal study conducted by O'Connor, Collins, angp&e (2012) with 1140 mothers and children,
insecure attachment in early childhood was associated latith childhood exclusionary and internalizing
behaviors; Having negative relationships with the teachehildhood is related to outward orientation behavior
in the following years; The effects of seclusion anddnsiéy on externalizing and internalizing behaviors in late
childhood are due to childhood teacher-child relationships amygl @xternalization and internalizing behaviors.
Individuals in high school are experiencing the crisis@fual, social and ideological identity as well as some
developmental problems. In addition, young people can exmer confusion in the context of social expectations,
generation conflict, search for autonomy and freedom, @il andSahin, 2013). The relationship of adolescent
students to their friends and teachers contributes togaggafaction with their satisfaction of school anticol
performances. Likewise, secure attachment provides impatiaport to young people to cope with the problems
experienced during school years. For this reason, idessary to look into the attachment as both the social
adaptations in the school environment and their interagtith their peers for their expectation from schidel
(Eken, 2010).
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Parents are not only influential in childhood but also imeptstages of life. The parental attachment has an
important place in terms of the individual's social befwaand psychological health. The secure attachment also
has vital importance in terms of the school experie8dece school life includes social patterns as much as
academic activities. Relations with school, teachend, faends have the power to influence the individual's
academic and social life. From this point of view, succeschool life can be considered a sign of successful
completion of the individual's developmental tasks. @i&eelopment of successful and supportive relationships
in school life is thought to be a deterrent factor to rizdyaviors in the process of depression during adolescence.
In the light of the theoretical explanations ababe, main purpose of this research is to examine the attathme
levels of high school students to the school and theickattent levels to the parents.
THE STUDY
In this study, a relational screening model was used. Raeddit&urveys are studies in which the relationship
between two or more variables is investigated without chgrifiie same variables (Karasar, 2000).
Research Population and Sample
Table 1. Demographic Table Regarding Sudy Group
Grade Level
First grade Second Grade Third Grade
n % % n % % n % %

Gend Women 50 35,2 35,2 64 45,1 45,1 28 19,7 19,7

eNYT Men 36 30,8 30,8 52 44,4 44,4 29 24,8 24,8

The study population consists of high school students ingsdiools ifNigde. The study group was selected by
appropriate sampling method. A convenience sampling methodlested for the study. The convenience
sampling method based on accessibility and suitabilityeigreferred method for gathering information quickly
in some research subjects (Aypay, 2010). There is a tdt&PRadtfiigh school students in the study group determined
by this method. Of the students in the study group, approXiriés female and 45% male students, 86 are in
the first grade, 116 are in the second grade and 57 are thitth grade.

Data Collection Tools

In addition to the personal information form developed leyrdsearcher in collecting the data in the study, the
Adolescent School Attachment Scale, and Parent and¥&@ehment Inventory Form were used.

The Adolescent School Attachment Scale: School Attachment Scale for Children and Adolescentgh(tfichool
Form): "School Attachment Scale", developed by Hill (2005) t&ess the attachment levels of children and
adolescents to the school, consists of 15 items aré fhctors (attachment to teachers, peers, and schbel).
scale was adapted to Turkish culture by Savi (2011). Accordimgtolitained fit index values, it can be said that
the three-dimensional model gives sufficient harmdnythe reliability analysis, the Cronbach Alpha intérna
consistency coefficient of the scale was .91, and thebiléy of the two half tests was .80 for the firsilhand

.74 for the second half (Sayakar andKaratas, 2017).

Parent and Peer Attachment Inventory: "Parental and Peer Attachment Inventory" (PPAI) develope
by Arrmsden and Greenberg (1987) was chosen to measure pattathinent. The scale consists of two sub
scales that measure parental and peer attachment. dPatéachment scales were used in this study. The scale
consisting of 12 items is scored by five grades. (1- Né«eAlways). Validity and reliability analysis of the
parental inventory form of the scale were conducted on teamples of university
(Glinaydin, Selcuk, Siimer and Uysal, 2005) and high school (Bayrak$asul, and Kumru, 2009) and the internal
consistency coefficient was found to be a = .84 for high school sample.

Data Analysis

The data were processed into the SPSS package prograheamsrmality test was performed to determine the
tests to be used in the study. The Shapiro-Wilk normaldtyiseused for groups with a large study group of 50
people. According to the Shapiro-Wilk normality test resute data weren't the normal distribution. For this
reason, nonparametric tests were used in the analyd&afMann Whitney U test for two categorical variables,
Kruskal Wallis test for analysis of variables with thozamore categories, and Spearman correlation analysis for
analyzing the effects of variables.
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FINDINGS
The findings of this research are given below.
Table 2. Levels of Parent Attachment by Gender Variable

Gender n Mean Rank 4 U p

Women 142 130,92 -,217 8177,000 ,828
Total Mother Attachment Scale Score: 117 128.89

Women 142 130,06 -,015 8298,000 ,988
Total Father Attachment Scale Scores 117 12992

p>.05

When Table 2 is examined, it is seen that there is tistatally significant difference in the levels ofathment

to the mother according to gender (p>.05). When the meatisrgadten into consideration, it is seen that the total
scores of mother attaclkem scale for women (X = 130, 92) is higher than that of men's (X = 128, 89). There
was no statistically significant difference in the fata#gachment levels according to gender variable (p> .05). In
the mean ranks, it is seen that the total scofdatherattachment scale for women (X = 130.06) is higher than

the total scores of father attachment scale for men (X = 129.92).

Table 3. Levels of School Attachment by Gender Variable

Gender n MeanRank Z U p
. Women 142 135,22 -1,237 7565,500 ,216
Total Score of Attachment Scale in Adolescents 117 123.66
Total Score of School Attachment Sub dimensio Women 142 138,88 -2,106 7046,500 ,035
n 117 119,23

Women 142 128,06 -,462 8032,000 ,644

Men 117 132,35

Women 142 133,70 -,877 7782,000 ,380
117 125,51

Total Score of Peer Attachment Sub dimension

Total Score of Teacher Attachment Sub dimensic

When Table 3 was examined, it was found that there watatigically significant difference between the school
attachment scales for both women and men in terms of gender (p> .05). However, it is seen that the total scores of
the school attachment scale for men (X = 123, 66) are lower than the average scores of schoolattachment scale
for the women (X = 135, 22).
A statistically significant difference was found when théal scores of the school attachment sub dimension
according to the gender variable were examined (p <.05)sdieis that the total sms of the school attachment
for men are lower (X = 119, 23) than female students' scores (X = 138, 88).
There was no statistically significant difference whea tibtal scores of peer attachment sub dimension were
compared according to gender variable (p> .05). It is seeththatean rank of the total scores of pgeichment
scale for men (X = 132, 35) are higher than female's (X = 128, 06).
There was no statistically significant difference when tibtal scores of teacher attachmenb-8imension
according to gender variable were examined (p> .05). It is seen that men's mean rank of the total score of teacher
attachment sub dimension (X = 125, 51) are higher than women's mean rank of the total score (X = 133, 70).

Table 4. Parent Attachment by the High School Satisfaction Variable

High School Satisfaction n Mean Rank U z p
Total Score of Mother Yes 183 134,62 6108,000 -1,543 ,123
Attachment Scale No 76 118,87
Total Score of Father Yes 183 133,38 6335,000 -1,129 ,259
Attachment Scale No 76 121,86

p> .05
When Table 4 is examined, it is seen that the levelodfien attachment did not show any statistically significant

difference according to the high school satisfactioriatte (p> .05). Looking at the mean rank, it is seen that
those who are satisfieditl their school have the higher total score of mother attachment scale (X = 134, 62) than
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those who are not satisfied (X = 118, 87). There was no statistically significant difference in the level of father
attachment according to school satisfactianiable (p> .05). In the mean ranks, it is seen that those who are
satisfied with their school have higher scores on the father attachment scale (X = 133, 06) than those who are not
satisfied (X = 129, 92).
Table5. Levels of School Attachment by the School Satisfaction Variable
Satisfaction n Mean Rank Z U p
Yes 183 151,75 -7,256 2973,000 ,000
No 76 77,62
Yes 183 152,67 -7,575 2806,000 ,000
No 76 75,42
Yes 183 140,22 -3,429 5084,500 ,001
No 76 105,40
Yes 183 145,35 -5,130 4145,000 ,000
No 76 93,04

Total Score of Attachment Scale in Adolescent:

Total Score of School Attachment Sub dimensic

Total Score of Peer Attachment Sub dimensior

Total Score of Teacher Attachment Sub dimensi

When Table 5 is examined, it is seen that there istist&ally significant difference in the school attachinen
levels according to the school satisfaction variabke.(). It is seen that those who are satisfied withr Heiool
have the higher mean of the total score (X = 151, 75) of school attachment level than the students who are not
satisfied with the study (X =77, 62).
When the total scores of the school attachment subndiom scores were examined according to thedc
satisfaction variable, it was seen that there was a statistically significant difference (p <.05). It is seen that those
who are satisfied with their school have the higher mean scores (X = 152, 67) of school attachment sub dimensions
than those whare dissatisfied (X = 75, 42).
When the total scores of the peer attachment sub dimesisibindents are examined according to the satisfaction
variable, there is a statistically significant diffecen(p <.05). It is seen that those who are satisfi#hl their
school have the higher the mean of the peer attachment sub dimension scale (X = 140, 22) than those who are
dissatisfied (X = 105, 40).
When the total scores of the teacher attachment sutndiomewere examined according to the satisfacti
variable, it is seen that there is a statistically significant difference (p <.05). It is seen that the mean of the teacher
attachment sub dimension scores of those who are satisfied with their school (X = 145, 35) is higher than the those
who are disatisfied (X = 93, 04).
Table 6. Levels of Parent Attachment by School Grade Variable
Grade n Mean RankChi Square p
First Grade 86 136,26 ,901 ,637
Total Score of Mother o 1 Grade 116 127,01
Attachment Scale .
Third Grade 57 126,64

First Grade 86 136,65 3,365 ,186
Second Grade 116 132,81
Third Grade 57 114,25

Total Score of Father
Attachment Scale

p>.05

When Table 6 is examined, it is seen that the leveisodiier attachment atet statistically different according

to the school grade variable (p> .05). When the mean ranks are taken into consideration, it is seen that the mean

of the mother attachment scale of the first grade is higher than the mean of the second grade (X = 127, 01) and

the mean of the third grade (X = 126, 64). There was no statistically significant difference in the level of the father
attachment scale (p> .05). However, when you look at the ra@&nlt is seen that the scores of the first grades
are higler than the scores of the second grades (X = 132, 81) and the third grades (X = 114, 25).
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Table 7. Levels of School Attachment by School Grade Variable

Grade n Mean Ranlé Chi p
quare

Total S ¢ Attach t Scale | First Grade 86 139,75 11,572 ,003

otal>core o achment scale in Second Grade 116 112,93
Adolescents .

Third Grade 57 150,04

First Grade 86 140,94 6,839 ,033
Total Score ((ijir:ZE:;InAttachment Sub Second Grade 116 116,52
Third Grade 57 140,93

First Grade 86 124,59 2,729 ,256
Total Scoredci):nzi:iroﬁttachment Sub Second Grade 116 127,02
Third Grade 57 144,24

First Grade 86 143,06 16,271 ,000
Total Score oéi'r:]eeicsrilsr: Attachment Sub Second Grade 116 109,52
Third Grade 57 151,97

When Table 7 is examined, it is seen that there isrdfisgnt difference in the school attachment levehigh
school students according to the class grade variable (p A@%)rdingly, the total score of schaatachment of
the first grade (X = 139, 75) and the total score of school attachment of the third grade (X = 150, 04) was higher
than those in the second grade (X = 112, 93).
A statistically significant difference was also observedemvithe total scores of the school attachment sub
dimension according to the school grade variable (p <A@®prding to the results of the analysis, the total score
of the school attachment of the first gradelents (X = 140, 94) and the total score of the schood@tment of
the third grade students (X = 140, 93) are higher than the score of the second grade students (X = 116, 52).
There was no statistically significant difference whbe scores of the peer attachment sub dimension were
compared according tschool grade variable (p> .05). However, it is seen that the total scores of the peer
attachment sub dimension of the first grade (X = 124, 59) and the second grade (X = 127, 02) are lower than
those of the third grade (X = 143, 06).
According to the school grade variable, there was attaily significant difference when the total scooéshe
teacher attachment sub dimension were examined (p <.05).ddugto this, the total scores of teactachment
sub dimension in the first grade (X = 143, 06) and the third grade (X = 151, 97) are higher than those of the
second grade (X =109, 52).
According to the results of the Tamhaneposthoc analysigs found that the significant difference in the gehe
dimension of the school attachment scale in adol¢scgiginate from the relation between the second laind t
grades (p <.05). Likewise, the reason for the signifidéfference in the teacher attachment sub-dimension is the
relation between the first and second grades (p <.05).

Table 8. Correlation between Attachment to the Parents and Attachment to the School

1 2 3 4 5 6

1. Total Score of Mother Attachment Scale

2. Total Score of Father Attachment Scale 436
3. Total Scoref School Attachment Scale 201,271
4. Total Score of School Attachment Sub dimension 16337 ,873"
5. Total Score of Peer Attachment Sub dimension - "19887" 462
6. Total Score of Teacher Attachment Sub dimension ™27 ,804" ,565" ,346"
**p<.001

When Table 8 is examined, there is a significant positveeation between adolescents total scores of the mothe
attachment scale and the father attachment scale (p <.60#36). Again, there was a positive correlation (p
<.001, r =, 201) between total score of mother attachmere scal the total score of school attachment
scale (p<.001, r=.201). According to the results of the aiglthere is a positive correlation between the total
scores of the mother attachment scale and the tot@ssobthe school attachment sub dimension scale (p <.001,
r =, 163). There is also a positive significant corietabetween the total scores of mother and father attahm
scale and the total score of teacher attachment subglonestale (p <.001, r =, 206). As a result of the analysis,
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it was seen that there was no statistically significaatiom between the total scores of the mother attachment
scale and the scores of the peer attachment sub dimegsien(p> .001).

According to another finding obtained in the researctyai found that there is a positive correlation between
total scores of father attachment scale and total sobthe school attachment scale (p <.001, r =, 271). When we
look at the other findings in Table 8, it is found that totales of father attachment scale are positively coaglat
with total scores of the school attachment sub dimensiale ¢p <.001, r =, 163) and total scores of the peer
attachment sub dimension scale (P <.001, r =, 198). Acgptdithe results of the analysis, there was a positive
correlation between the total scores of father attanhseale and total scores of teacher attachment sulnsimme
scale (p <.001, r =, 227).

According to another finding obtained from the table,dhigia positive correlation between the total scoréiseof
school attachment in adolescents scale and the totaksabthe school attachment sub dimension scale (p <.001,
r =, 873). The same result was also observed betwe¢ot#hacores of the peer attachment sub dimension scale
(p <.001, r =, 682) and the total scores of the teacher attatlsub dimension scale (p <.001, r =, 804).

CONCLUSIONS

As a result of the research, there was no statistisgnificant difference in adolescents' attachment ta thei
parents in terms of gender variable. However, when wedbthe mean ranks, it is seen that the total attachment
score to parents of women is higher than the total softlhe men. There was no statistically significant diffece

in terms of attachment to the school according to the gemdizble, but it was seen that the average scores of
male attachment scale to the school were lower tharvdtage scores of women. These results are similar to the
findings of the research conducted by Savi (2011). In additfiese results are in agreement with the findings of
the research carried out by BelligD15), Duy and Yildiz (2014), Ozdemir and Kalayci (2013).

According to another result obtained, the high schadfaation of the students does not make a statistically
significant difference in terms of the attachment le¥adwolescents to both mother and father. However, from the
mean rankings, it is seen that those who are satisfitdthé@ir school have a higher average score of attathme
level to parents than those who are dissatisfied. WWhestiterature is examined, it is seen that there aferdiit
findings on this result. Indeed, a longitudinal study B@dbnor, Collins, and Supplee (2012) found that insecure
attachment in early childhood was associated with late tadold exclusionary and internalizing behaviors,
affecting the relationship between child and teacher in gasyto come. In a survey conducted by LeCroy
and Krysik (2008) with 7th and 8th-grade students, academic acltéavérareased as the school attachment level
increased; it is reported that students who receive suppont their parents and teachers have higher school
attachment and higher academic achievement.

According to another result, the satisfaction of tiuelant with their high school makes a statistically sigaift
difference in the school attachment levels. Accordinthis, the total school attachment scores by those who are
satisfied with their school are higher than the ssarethe ones who are not satisfied. When these seatet
compared with other studies in the field, it shows differesults. For example, in a study conducted by Binch a
Ladd (1997) with pre-school children, we found that teacher-chilgirpity is positively associated with the
child's academic performance and teacher grades on sokeand self-management of children. Another study
conducted by Demanet and Van Houtte (2012) reported that stigtaat®nal attachment to their peers, teachers,
and colleagues was associated with poor school behavier tatm school collectivity. In addition, it is stated
that perceived teacher support and the feeling of belonging sehio®l reduce the negative behaviors and high
peer attachment inhibits abuse rates in schools. Ineearch conducted by Frey, Ruckhin and Schwab-Stone
(2009) with adolescents, attachment to school has been asdaeith low levels of violent and aggressive beliefs
as much as academic motivation. Perceived teacher suppasegasiated with positive school environment and
academic motivation.

It was observed that the class level variable did rmt/satistically significant difference between the righool
students and the mothers in terms of the level of attachto mothers and fathers but when the average obngoth
was taken into consideration, it was found that the methed babies' attachment scores of the first gradees we
higher than the scores of the second and third gradesrdieg to the class level variable of the high school
students, the level of attachment to the schools showedistisally significant difference. According to this, in
the first and third grades, the total scores of the attathscale for the second grade are higher than the saores
the attachment scale for the second grade
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It was observed that the School grade variable did not shoististdly significant difference in regard to the
attachment levels to parents but when the mean ranks weneitedkeonsideration, it was found that the parental
attachment scores of the first graders were higher tleaseitond and third graders. It was observed that there was
a statistically significant difference in the levelsaghool attachment depending on the grade level variablglof hi
school students. According to this, in the first and third gratlee total scores of the school attachment were
higher than the scores of the second grade. Thes¢srpatially coincide with the findings of the reseatict
school attachment decreases as the class level inc(@ésieand Chen, 2010).

When the results of the relationship between the pattathment and the school attachment were examined, a
positive correlation was found between the total scofgsaent attachment scale and the total scores of the
adolescent school attachment scale. On the other hatitg &svel of parent attachment increased, the level of
students' school attachment also increased. Similar resules alséained ri a study carried out by Ozdemir

and Koruklu (2013). According to this, attachment to parents aothées is considered as a predictive indicator
for the life satisfaction of adolescents, and attachmethitechool plays an intermediary role between attaohm

to parent and life satisfaction.

Based on these results, it can be argued that school gaidandces can strengthen school attachment if they
develop programs for adolescents and their parents. Itatsaybe considered that such programs may be a
preventive factor in the risky behaviors of the stuslent

REFERENCES

Aypay,A.(2010). Genel 6z yeterlik 6lgegi'nin (gdyo) Tiirkge'ye uyarlama ¢aligmast. indnii Universitesi Egitim
Fakiiltesi Dergisi, 11(2),113-131.

Bellici,N.(2015). Ortaokul 6grencilerinde okula baglanmanin gesitli degiskenler agisindan incelenmesi. Abant
Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi, 15(1),48-65.

Birch, S. H., & Ladd, G. W. (1997). The teacher-child relaghip and children's early school

adjustment. Journal of school psychology, 35(1), 61-79.

Demanet, J., & Van Houtte, M. (2012). School belonging and $ohisoonduct: The differing role of teacher
and peer attachment. Journal of Youth and Adolescence, 41(4), 499-514.

DeMulder, E. K., Denham, S., Schmidt, M., & Mitchell{3000). Q-sort assessment of attachment security
during the preschool years: links from home to school. Developmental psychology, 36(2), 274.

Duy, B., & Yildiz, M. A. (2014). Farkl zorbalik statiisiine sahip erinlerde okula baglanma ve yalnizlik. Egitim

ve Bilim, 39(174),173-188.

Eken, A. (2010). Ergenlerin anne babaya baglanma bigimleri ile 6znel iyi olus durumlarinin sosyal yetkinlik
beklentileriyle iliskileri. Yaymlanmamus Yiiksek Lisans Tezi. Karadeniz Teknik Universitesi Sosyal Bilimler
Enstitiisii, Trabzon.

Frey, A., Ruchkin, V., Martin, A., & Schwab-Stone, (2009). Adolescents in transition: School and family
characteistics in the development of violent behaviors entering high school. Child Psychiatry & Human
Development, 40(1), 1-13.

Giinaydin, G., Selguk, E., Siimer, N., & Uysal, A. (2005). Ebeveyn ve arkadaslara baglanma envanteri kisa
formunun psikometrik agidan degerlendirilmesi. Tiirk Psikoloji Yazilari, 8, 13-23.

Hallinan, M. T. (2008). Teacher influences on students'tattant to school. Sociology of Education, 81(3),
271-283.

Karasar, N. (2000). Bilimsel arastirma yontemi, 10. Baski, Ankara: Nobel Yaym Dagitim.

LeCroy, C. W., & Krysik, J. (2008). Predictors of acadeathievement and school attachment among Hispanic
adolescents. Children & Schools, 30(4), 197-209.

LeCroy, C. W., & Krysik, J. (2008). Predictors of acadeauhievement and school attachment among Hispanic
adolescents. Children & Schools, 30(4), 197-209.

Mouton, S. G., Hawkins, J., McPherson, R. H., & Cople{]1996). School attachment: Perspectives of low-
attached high school students. Educational Psychology, 16(3), 297-304.

O'Connor, E. E., Collins, B. A., & Supplee, L. (2012). Behapimblems in late childhood: The roles of early
maternal attachment and teachwild relationship trajectories. Attachment & Human Development, 14(3), 265-
288.

Copyright © The Turkish Online Journal of Educational Technology 553



TOJET: The Turkish Online Journal of Educational Technology — December 2017, Special Issue for INTE 2017

O'Connor, E. E., Collins, B. A., & Supplee, L. (2012). Behapimblems in late childhood: The roles of early
maternal attachment and teactadild relationship trajectories. Attachment & Human Developimb4(3), 265-
288.

Ozdemir, M., & Kalayc1, H. (2013). Okul baglihig1 ve metaforik okul algisi {izerine bir inceleme: Cankiri ili
Ornegi. Kuram ve Uygulamada Egitim Bilimleri, 13(4), 2125-2137.

Ozdemir, Y., & Koruklu, N. (2013). ilk ergenlikte ana-babaya baglanma, okula baglanma ve yasam doyumu.

Ik gretim Online, 12(3),836-848.

Savi Cakar, F., & Karatas, Z. (2017). Ergenlerin okula baglanmalarinin yordayicilari olarak benlik saygisi, okul
ofkesi ve yasam doyumu. Egitim Ve Bilim, 42(189), 121-136.

Savi, F. (2011). Cocuk ve ergenler icin okula baglanma dlgegi: gegerlik ve giivenirlik calismasi. Ilkogretim
Online, 10(1), 80-90.

Tiirk Dil Kurumu (2017). Okul.
http://www.tdk.gov.tr/index.php?option=com_bts&arama=kelime&guidKIGTS.595ff38a90b331.89093776
adresinden erisilmistir. (Erisim Tarihi: 1 Temmuz 2017).

Unal, A. O., & Sahin, M. (2013). Lise 6grencilerinin yasam doyumlarmin baz1 degiskenlere gore

yordanmasi. Cumhuriyet International Journal of Education, 2(3),46-63.

Wei, H. S., & Chen, J. K. (2010). School attachment anmi@igganese adolescents: The roles of individual
characteristics, peer relationships, and teachertwalf. Social Indicators Research, 95(3), 421-436.

Yiiksel, S. (2002). Ortiik program. Egitim ve Bilim, 27(126), 31-37.

Zhang, L., & Messner, S. F. (1996). School attachmeshfficial delinquency status in the People's Republic
of China. In Sociological Forum, 11(2) 285-303.

Copyright © The Turkish Online Journal of Educational Technology 554



